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ABSTRACT

This precticum reports on the efforts of four
Nova participants who introduced educaticnally oriented
strategies to overcome a "crisis of faith" between
three target urban communities and their schools. The
coordinated strategies were directed toward ths communi-
cation of information about school programs and toward
the individual involvemeat of parents at the grass roots
level. The Practicum's effect was to produce a signif-
icant improvement in parental attitudes and participa-

tion concerning the target 3chools.
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INTRODUCTION

Recognition of the "crisis of faith" existing in
schocl communities led the practicum practitioners to
an exploration of the literature on community involve-
ment. The report covers basic causes of the "crisis"
and examines the views of educational experts cognizant

of the problem.

Data reflective of the individual practicum schools
provides focus for the strategies developed to generate
community input/support neceasaﬁy to tﬁé improvement of
the three-way learning bond. The school "givens" are
detailed, followed by a framing of the creation and

impleomentation of the emphasis strategies.

Pre~ and post- surveys of fourth grade students,
thelir parents, snd the teaching staff of the schools,
permit the tracing of changes stemming from the action
of tke practicum. A comprehensive outline of the com-

Plete model is included.

The summary report contains an analysis of the
practitioners' conclusions regarding the action of the
practicum as well ss its impact on selected facets of
the school system. Appendices of supportive documentation

are incorporated in the report.
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ADMINISTRATIVE STRATEGIES TO GENERATL COMMUNITY
INPUT/SUPPORT FOR IMPROVEMENT OF THE
PARENT-STUDENT-TEACHER LEARNING BOND

A CLIMATE (OR ACTLON

Chicago public schools, along with most large city
schools are at a point where they face what may be
called a "crisis of faith" with their communitites.
Some of the reasons for this predicament have their
historical roots buried deep in the seoil of varying
concepta of school--community roslations. Iior example,
one such conception according to Max ROsenburg1, was
-the idea that only the professional educator knew what
was best for the education of children. After all,
neither doctors nor the community allowed laymen to
practice medicine without first being duly trained and
licensed. Neither did lawyers allow laymen to practice

1Max Rosenberg, "Community Relations~~Approaches

Fducators Use," The Education Digest, January, 197L4. p.42-43
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e

1aw without first fulfilling the requirements set forth
by the bar association. It followed then that educators
should not sllow laymen to practice in their field

without obtaining the necessarr rerequisites.

Another conception which came into vogue was the
public relations approach.2 This approach said that
if the community was informed of what the school was
doing then the community would be interested in and
willing to support its schools. Fantin13 has written
that there have been several other methods of community
participation used as a means of bringing school and
community tcgether. One of the methods is the pubklic
relations approach wheré the parent is made to feel
that everything is going well in the school and nothing
more needs to be done. Another method he mentions 1s
p&rental'participation for instructional support and
community service. In times of crisis, Fantini states
that there is often community participation for the

resolution of the specific crisis.

szido » p‘oh.3o

3Mario D. Fantini, "Community Participation: Many
Faces, Many Directions,” duce.tional Leadership, May,1972
PP-676-678. .
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But, in spite of these approaches to school
community relatidnships. reading scores have remaincd
low, materials have teen inadequate, tacilities have
been allowed to Lecome outdated, teaching staffs have
been characteristically inexperienced, and student
populations have-continued to become more transient.
The school's response to the parents has been that
because of these aforementioned reasons they are
unable to teach their children. The community's
response to this inability of the schools to meet their
needs has been a growing sense of frustration and
alienation. Schools have further compoundad these
feelings of alienation, in the view of many parents,
by issuing and attempting to implement seemingly
expedient, but unclear policies, by condoning and
protecting ir.competent teachers, and by increasingly
maintaining a climate of unwelcomness as parents enter
the school door. Additional problem-generating
characteristics which plague urban area schools are
large size schools and low socio-economic classifi-

cation of their surrounding communities.

Because of their pervasiveness, the above criteria
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are used by those outside the school, including pareats,
to evaluate the quality of a school. The bases for
their judgments likely arise from; as well as give rise
to, the inverse relationship which seems to exist: as
a school grows to accommodate an exparding student
population, direct parent involvement in the school
seems to lessen. This withdrawal of parents from school
activities causes students to become indifferent and
often hostile and as & result the school's reputation
often declines. Such an interpretation, should be
balanced against the findings of a major study entitled
Project T&lent.u This study found that school size,
average class size, age of building, or suburban
location seemed unlikely to be important causes of
excellence of school output. Granting the validity of
both of these views, it would seem that school-com-
munity problems are people problems relating to those

who work in and for the school.

Both the school and the community are responsible

uJohn C. Flanagan et al., Studies_of the American

High School Project TALENT (University ol Pitvsburgh
Press, Monograph Number 2; Pittsburgh, Penn.:University
of Pittsburgh Press, 1962).

boh
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for what has happened in urban schools. But, unless
something more than mutual recriminatlons are to be
exchanged, there can be no resolution of the crisis of
faith. Thoese forces which have become adversaries in
the school situation, must recognize that neither can

succeed without the other.

Parents coming together in their dissent, have
begun to realize that they can and must demand to
participate in the operation of their schools. Fantinis
points this out in his last description of types of
community participation. He calls it participation for
accountability and school governance. He states that
professional educators must not only answer the question,
"Why Johnny Can't Read" but that the community also has
the right to participate in the policy making decisions
of the schoois. Rosenber56 says the same thing in a
different manner. He states that the community
relations approach to community involvement dictates

that educators and citizens form an inseparable

partncrship. Educators and citizens are complementary

SPantini, loc. cit., pp. 678-679
6Rosenbers, loc. c¢it., PP. L3-4lt

11
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to each other and must work together for the improvement

of both education and community life.

‘*he Equal Educational 6pportunity Survey7 indicated
that parental interest in the child's education had a
positive correlation with student achievement regardless
of socio-economic level. The Project Talent stud.yu
showed that there was a positive correlatlion between
mothers' involvement in P.T.A. and a range of the
student achievement measures. The Plowden Report9
indicated that parental attitudes (encouragement and
support) tended to have a more positive correlation with
gtudent achievement than the quality of material home

surroundings.

Recognition by some school administrators of the
need for parent input in planning and decision-making

has been a necessary initial step toward improving the

7James S, Coleman et al., Eaquality of Educational
Opportunity (Weshington, D.C.: U. S. Government
Fr%nﬁing O%fice, 1966)

BFlﬁnagan, loe. cit.

9Great Britain, Children And Their Primary Schools:
A Report of the Central Advisory Council for Lducation

Voil. Il (Loadon: Her Majesty's Scationerygﬁffice,x§57s




educational climate. Furthermore, soms school adminis-
trators have even admitted to the need to share with
parents some of the operatiocnal aspects of their schools.
However, what is missing is the means by which individual
parental involvement can be transformed into a contribu-
ting force for purposeful action necessary to the
creation of the trimerous learning bond--parent,

student, teacher. Models for accomplishing such
parental invclvement have been offered and tried, but

none have proven successful.

The above discussion provides an overview of the
climate Pervading big city schools and exisitng in
varying degrees in the three Chicago clementary schools

considered in this practicum.

Community Information

The communities of the three schools involved have
their own unique characteristics, yet, they are
components of the larger urban milieu. Certain rervading
factors are common to a&ll communities in varying degrees
within a big city, but each retains a local identity which
cannot be projected as a generalization to the entire

urban area.

33
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Each of the practicum schools is located in a
black community on Chicago's southside. The 1970 census
tract data reported in Tgble 1 retliects diftrerences
among the three communities as well as their stanaings

relgtive to other in-city communities.
TABLE 1

Census Tract Data
for Three Chicago Schools

School SE3 | Md. % Below | % Over % in
Community Renk | Family |Poverty 25 Grad | Prof
Income Level H.S. Manager

Jobs

Figgins 22 | $12,620 -8.1 59.5 23.0

Morgan Park

Hinton

Englewood 6u $7.512 25.2 37.1 T3

VanVlissingen

Roseland 36 | $11,190 T.1 50.4 16.6

0f the three practicum schools, Hinton's
community has the lowest socio-economic status, ranking
68 out of 85. Its community fa.:s somewhat above the

city average of 12.5 percent for city tamilies below the
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poverty level and the city's average income of $11,353
(See Appendix B).

In the 1970 census, families on welflars are minimal
in the Higgins and Van Vlissingen school communities
but rate just over 25 percent in the Hinton school area.
The Hinton school was an ESEA perticipating school with
an KEW, 1973-T4, poverty index of 37.3 end ranked 123
out of the 132 participating elemientary schools (304
Chicago schools were non-participating.) Hinton
barely qualified as an ESEA school.

General Characteristics Basic to Strategy Implementation

Although poverty exists in the Hinton communi ty,
approximately 84 percent of the children's homes have
telephones. Most of the homes are two and three floor
brick apartment buildings, owner occupied, and typicsl
of the mid-1920's housing expansion in Chicagec. Workers
are engaged in a wide variety of semi-gkilled and
service jobs. Few occupations are in the dcmestic
service field as this type of job has almost faded from
the big, northern-city scene. The community hLas been

relatively stable but action reflecting its upward

bed
<
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mobility aspirations has been apparent in the last
three or four years. During this time the school hes
lost 23 percent of its population to the "better" far
south sections of the city. No public housing develop-

ment exists in this scheool community.

Both Higgins and Van Vlissingen schools, located
on the far southside, serve families who have moved up
the economic ladder, and are striving to maintain their
status with secondary jobs. The Higgins locality is
relatively stable; Van Vlissingen's neighborhood has
experienced a dramatic change in racial composition and
growth of student population and is now approaching
stability.

Meny mothers of students in all three schools
work. Mothers are heads of households in asbout one-
querter of the families. Where both parents work,
night-day shifts are shared to assure one parent's

presence in the home during the day.

Telephone contact among parents in all thres
schools is practical. Approximately 88 percent of the
families attending the Hinton school have telephones

18
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whila almost all of those associated with Higgins and
Van Vlissingen have homes so equipped. None of the
three communities contains non-English spesking ethnic
groups. A high proportion of the parents were urban

educated.

The members of the three communities malntain their
own grapevine'with respect to the individual schools.
The thrust of this interest is not known; however, it
is suspscted that it has been more concerned with gossip
than the school program. Awareness of this vital but
unchanneled interest of parents in their local schools
prompted the three administrators to devise a vehicla
designed for their specific communities to promote
improved interaction and thus create constructive input

exchanges between parent and school.

Selected School Characteristics

Data for comparing the three schools is given in
Table 2 and Tsble 3 on page 12. Third grade test
scores are provided to describe the most recent
available achievement levels of the target fourth

grade group selected for this practicun.
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Selected School Characteristics - 1972/73

School . HIGGINS HINTON VAN VLISSINGEN
District 18 21 27
Administrator Valerious Webster Anderson
CHARACTERISTICS:
School Organization | K-8 K-6 K-8
PER PUPLL STAFF $
(P1-8) Teachers $4.69 $uB1 Lt
STUDENT I -
Membership 809 1033 2280
Emﬁ GRADE
Membership 99 165 226
TEACHERS
Board Funded 28 34 88
TEACHERS
Govt. Funded 0 6 0
“TEACHERS 5 plus
TH Grade 3 5 1 _equalization
STAFF EXPERIENCE
Less 1 ¥r. 10% 6% 21%
1-5 Years 14 3% 39% L7%
6-12 Years 31% 137% 19%
Over 12 Years!16% 18% 13%
RATE OF STUDENT
Attendance 93.0% 90.8% 87.7%
TABLE 3

Third Grade Median Scores--Reading and Maths

School HIGGINS HINTON VAY VLISSINGEN
READIING
\ Vocabulary 2.40 2.45 2.13
Comprehension|2.90 2.53 2.22
Total Reading}2.80 2.46 2.13
MATHEMATICS )
Computation }2.92 3.31 2.87
Prob. Solving|2.508 2.80 2.27
Total Math 2.80 3.16 2.68
'ERiC‘ % California Achievement Test, administered 5/73

Aruitoxt provided by Eic:

28
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AN EFFORT TO IMPROVE THE EDUCATIONAL CLIMATE

In order to diminish parent alienation the
practicum participants envisioned the development of
strategies keyed to the improvement ol school-community
cormmunication. The ultimate goal of the practicum was
to strengthen the trimerous learning bond of students,

parents, and teachers.

The practicum participants selected focal areas
for the strategies which they believed would effect
positive change in the identified key learning
rolationship. The practicum was to serve as a catalyst
and & reinforcing agent as the participants explored
the dimensions of a parent-~student-teacher problem
solving model. The direct intention ot the efrort
would be to improve community attitudes toward the
school as a condition for the achievement of an

improved student learning climate.

D
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A DESIGN TO EFFECT CHANGE

This practicum was designed to deal with the
proposition that a school-intformed community creates a
positive school climate, which, in turn, promotes effec~

tive learning by students.

The participants scheduled weekly meelings to
effect the changes proposed for their communities. Dur-
ing these meetings they defined problem areas, conceptu-
alized solution, identified goals, developed strategies,

and established evaluation procedures.

Specific strategies developed by the school
administrators related to the schools' need of informed’
and supportive parents. The focus of these efforts
were: increased communication with parents, information
about schools, end direct involvement of parents in

school programs.

Objectives

The specific purposes determined by the participants

to meet their action gosl were the:
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. assessment of the community's attitudes toward
its school and knowledge about the scheol.

. finding of common areas of concern and of
paucity of knowledge among community members:
parents, teachers, and students.

. development of administrative strategies to
elicit involvement by community components,
and to instill awareness as to the functioning
role of the schooli and efforts made by the
school to promota learning.

. implementation of developed strategies.

. assessment of changes in attitudes, awareness
and the degree of community involvement at
the conclusion of the practicum.

Trhe strategies to meet these objectives and to
effect change were planned in a manner which would
utilize the fourth grade instructional program with
the intention of increasing parental interaction. The
strategies agreed upon by the participants as having
the potential to effect the changes envisioned are

described below.

Strategy Description

Three major strategies were selected by the
participants for implementation of the practicum with
consideration being given to the minimization of

incremental costs, their coordination with on-going
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programs, the simplicity of operational aspects, and
their involvement of parents directly and individually.
The specifics of the strategles chosen are outlined

here.

Ccamuniletter

Tlie communiletter is a two-way parent-school
communication, a transmittal of newsworthy
information followed by an opportunity to

give feed-back. Communiletters attempt to
overcome the traditional one-way communication
of school systems.

Communiletters attempt to:

a. foster improvements within the school
setting.

b. evaluate and resolve new issues as they
are presented.

¢c. inform personnel, encourage parental
atitus, and facilitate the contribution
of worthwhile suggestions. The vehicle
utilized in this project for transmittal
of Communiletters was a newsletter
including an open-end response form:

COMMUNILETTER

To:

I wish to make the following
suggestions for the betterment of
the School:

Signature

23
(oY)
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The response may be related to a Previous
newspoint, an opinion concerning & school
project, an unanswered question in the
newsletter or any comment the sender
wishes.

Other suggested opening statements for
communiletters are:

"I wish to make the following
observation about report cards..."

"I have read my child's folder of
work and have the following
reaction...."

"I need to know the following
information concerning our school.."

The communiletter benefits are:

a. Informed parents who will better
understand the school program.

b. Opportunities for parenis to
participate immediately in the school.

c. Improved prarent-student understanding
related to school Programs and
sctivities.

ISP Telephone Tree:

The Telephone Supportive Parent tree was
developed to involve parents directly im the
learning situation while not requiring their
physical presence in the school or classroom.
The strategy's premise is that parents are
able and willing to support their child's
learning when they are aware of the school's
aims and the particulsr area(s) which
require parent support.

A TSP parent supports the classroom operation

7
W
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through receiving information from the

school relating to various aspects of the
curriculum or facets of the classroom program.
The parent follows through on the information
received by telephone in a manner which best
assists his child.

The student who forgets assignments or who
neglects phases of it is circumvented by
his TSP parent. The student can be provided
with learning opportunities within his
family structure when the parent is aware of
the teaching-lesrning and its requirements.

A trip to a museum, use of home reference
material, Uncle Joe's army experience in...j
or even grocery shopping estimating can
provide further extension of in-school
learning.

The successful operation of the TSP strategy
has specific requirements:

a. Pre-publicity: Provided both formally
and informel.iy. Parents and staff must
be made aware of the reascns for initi-
ating a telephone tree operation and how
it will improve learning for students.

b. Elements of TSP framework: Teachers and
Toelated staif must have a clear idea of
the TSP operational framework and must
agree on the importance of an impact on
learning of a TSP message.

¢, Elements of TSP organization: The effec~
tive operation of TSP requires considera-
tion of these aspects: Who will join
TSP How will TSP parents be formed into
a network? What are TSPer's responsibil-
ities? How are non-TSPer's involved?

d. TSP Publicity: A formal presentation is
made to parents requesting their
- assistance in the prganization of the

ERIC =

Full Tt Provided by ERIC.
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telephone tree and outlining thedir
specific duties as a TSP parent.

e. Formulation of TSP: After determining
the best method of TSP organization, the
trees are formed. Parents receive their
tgees with clear inastructions on the use
of TSP.

. Initietion or TSP: Each parent receives
their TSP card for placement in their
street-viewed window--this indicates the
parent's role and publicizes the strategy.
The firget message is or real concern to
parents and students and is followed by
a communiiletter to both TSP and non-TSP
parents:

TSP COMMUNILETTER

WAS A MESSAGE RECEIVEDL? WHEN

t?m

VERK YOU ABLE TO ASSIST YOUR CHILD?

(A specific question ot the TSP
parent is asked)

Studentts name:
Parent:
Change in telephone number

The TSP strategy utilizes a form of communi-
cation easily availadble in urban aress where
parents do not know each other personally,
where distance or class sizes are a factor,
and where many parents work during school

<O
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hours. TSP is a form of one-way communication
between parents participating in the strategy
as well as between parent and school.

"How to'" Meetings:

These meoetings are designed to answer questions
of either pupils, parents, or teschers. Sone
of the meetings are held in the school, others
in private homes. Each meeting is centered
around a particular theme of interest to the
participants.

The meetings are planned to include t'rom
seven to tifteen persons cto sllow for max-
imum interaction among the participants.

The pPurpose or the "How to...." meetings

is to increase group interaction and co-oper-
ation among the members of the trimerous
bond--parents, teachers, and pupils.

The "How to....." meetings evolve out ot

the f'elt needs of pupils, parents, or
teachers. These are elicited out of the
distribution of a communiletter to the groups
with an open-end staiement such as:

"l would like to know 'how to':

(1]

In this practicum, all fourth grade students,
parents, and teachers were designated “or
receipt of the statement.

The responses garnered from the query are
classified and meetings arranged, possibly
through the telephone tree, to provide the
know-how for each particular "How t0ee.."
topic.

Meetings would utilize:

&. Cassette tapes

<6
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b. Oral presentation
c. Demongtirations
d.: Workshops

and shcould draw upon the skills of any of the
participants.

It is felt that such meetings contribute to a
better understanding of the views and feelings
held by each of the target groups. This is
accomplished by centering each meeting around
a specific area of concern. Interaction
arises out of the presentation of various
"How tO...." ideas by group members to the
other participants of the meetings. Further-
more, discussions held in these meetings can
contribute to opening up new and broader
everyday lines of communication between and
smong students, parents, and teachers.

Asseasment Design

Evaluation of the practicum was underteken on the

basis of these assumptions:

that parents had little knowledge of the
unique characteristics of .the school which
their children attended

that parents, teachers, and students have
concerns and opinions about their schools
comm:nities, many of which are shared

that interactions leading to a strengthened
bond among parents, teachers, sand students
are encouraged when each of the groups
becomes aware of their common concerns and
their opinions about the school; the inter-
actions provide avenues for increased
communication and action for involvement

that as parents become better acquainted with

P
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the school they woculd feel more involved with

the learning which the school attempts to
) promote, take more active part in school
activities, and transfer their resulting

positive attitudes about the school to their

children ‘

« that positive attitudes on the part of pupils

contribute to the learning process and to
achievement gains.

Evaluation of'the project, in part, encompassed
the testing of those of the above assumptions which
lont themselves to appropriate assessment within the
practicum period (November, 1973 - June, 1974.) A
pro- and postpracticum questionnaire procedure was
selected to determine the levels of knowledge about
the schools and community/school concerms on the part
of the parent, teacher, and pupil target populations.
Observational techniques and unobtrusive measures
(parent meeting attendance, parent and teacher re-
sctions to practicum strategies) were used to measure
movements toward assumptions related to outcomes
(increased involvement, expressions of interest and
action among components of the practicum populations

stemming from awareness of their common concerns.)

Improved student attitudes and achievements, which were

the long=-term goals of the practicum, could not be
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adequately measured within the life of the pProject but
wore hoped-for outcomes to be evidenced in the following

school year.

Formative evaluation dealing with the strategy
implementation was to be conducted routinely throughout
the practicum during weekly meetings utilizing the partici-

pants' on-the-scene observations of project Progress.

The pre- and postpracticum questionnaires, dated
November, 1973 and June, 1974, respectively, are shown
in Appendix C of this paper. They were developed to
be administered in common to parents of fourth graders
attending the three participating schools, all of ths
teachers in the schools, and the target fourth grade
school population. All of the teachers were included
in the survey for a more adequate analytical base than
would have been available from the fifteen fourth grade
teachers in the three schools. Although the project
leaders had some reservation as to the ability of the
fourth graders to respond meaningfully to the
questionnaire, they (the project leaders) felt the
opportunity for the student's expression of ideas was

worth tlae risk. The questionnaire was designed to




survey some basic knowledge about the school, informa-
tion contacts, attitudes toward each other, concerns
welated to the communities and schools of the respondents,
and ways in which each group thought the community parents

could best contribute to school services.

Comments Related to the Practicum Design

Within the practicum design, allowances were magde
for the consideration of substrategies resulting out of
spinoff's from the primary strategies. Additionally,
the participants acknowledged the need for varying
thrusts in the application of the design depending upon
the unique characteristics of the target schools and

populations.

That the strategies selected for implementation
of this project were limited to three, was a concensus
of the participgnts in order to accord the practicum
the emphasis it warranted and yet maintain other posi-
tive programs and system-mandated school activities.
The criteria established by the participants for
accommodation of the practicum within the structure of
th. target schools was more than adequately met by the

strategies chosen: no extraordinary budget provisions



were required, operational procedures could be inte-
grated into everyday activities, and the strategies
elicited direct, individual jnteraction with parents.

25.
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STRATEGY IMPLEMENTATION

The initiation of the practicum required a number
of meetings to co-ordinate strategy emphasis and
implementation in the three practicum schools. Some
refinement of the strategies took place at these
meetings, in order to accommodate the attitudes ex-

pressed in the initial survey.

Preéracticum Survey

The questionnaire developed by the participants
was trisl tested on one teacher, three prarents, and

six pupils for the feasibility of its administration.

Administration of the prepracticum questionnaire
took place in November of 1973. Distribution and re-
turn of the parent survey forms were handled through
the fourth grade students. The parents were advised
that completion of the forms was voluntary. Question-
neire completion by teachers and students was optional
also but, because their survey was administered
in school, there were higher percentages of response

from these two "captive' groups than from parents.

The sctual response rates for the three groups in

3
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the initial survey were:

TABLE 4

Questionnaire Hesponse - November, 1973

Numbeéﬁw Percent
Group Respondents Response
Parents 59 23%
Teachers Th L6%
Pupils 370 2%

The level of response from Parents (24 percent)
ana teachers (48 percent) was less than desired but
still sufticient to produce the indicators necessary
to serve the practicum objectives. ‘The student re-
sponse level (82 percent) exceeded accepted standards
for such surveys. The questionnaire results from the
November, 1973 survey were analyzed within each of the
seven sections. For each category of respondent, per-
centages of response were computed and ranks determined
for each item. Tables 7 through 13 in the Appendix D
of this report give the results of these statistical
applications and list the items within each question-

naire section according to the rank order assigned to

o
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parent responses.

Significance tests based on the stsndard error of
proportions1° were developed at the .05 level to iden-
tity meaningtul answers on the part ot the respondents.
By extending the signiticance testis to both tails of
the percentage curves, it was possible to ascertain

_not only the items of high interest to the groups
surveyed but those of least concern (or knowledge,
depending upon the questionnaire section belng consid-
ered.) A further benefit is derived from testing the
percentage response for significance in this manner:

the degree of internal agreement within the three
groups is quite evident.

The prepracticum survey validated the project
assumptions related to parents' linmited knowledge of
some basic, unigue characteristics of their community
schools and the existence of common concerns about the

school/community among parents, teachers, and students.

(o)
as described by Max D. Englehart in Methods of
Educational Research (1972), p. 264, where:

Sp. %\[}%{155’ and 8ig - = (p,, + 1.96)spﬂ
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Knowledge of the school gﬁ%pendix D, Tuble K
approximetely two thirds of the parents and
students (6l percent and 67 percent) were
acquaintel with the number of grades contained
in their respective schools while all of the
teachers correctly completed this item, as
would be expected. Of the remaining items in
this section--number of teachers, the school
(sub)-district identification, the enrollment
of schools, special programs, and prograns for
the handicapped--, only the latter item .
received a significant level of response from
parents (only 15 percent) and indicated that
parents were not familiar with the provisions
for the handicapped in their schools. All of
the teachers' responses, on the other hand,
were significant and showed them to be
knowledgeable of general information about
their schools (from 93 percent to 100 percent
correct) but at a low level of acquaintance
(23 percent and 28 percent, respectively)
with the special programs and those for the
handicapped in their schools.

The students' knowledge of the number of
teachers, school enrollment, and specilal
education programs was significantly low
varing between 26 percent and 32 percent.
Although not at & significant level, L2
percent of the children were able to name
special programs in the schools; whereas only
23 percent of the teachers wers able to do
so, an interesting observation.

Contact sources (Appendix D, Table 8):. this
section of the questionnaire provided data

on preferred sources of information for the
groups. Teachers werse the favored choices of
parents and students (85 percent and 81 percent,
respectively); although ranking number two in
the teachers' preference, other teachers were
chosen by 96 percent °f the teachers as contacts
for school information. Their prime sources,
however, were school newsletters or bulletins.
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The principal as a contact with the school
ranked only sixth with the parents (& non--
significant 58 percent), but third with the
teachers (95 percent) and second with

students (69 percent), indicating the need for
better communication between parent and school
principal. An intriguing indicator was that
only 20 percent of the parents showed prefer-
ence {gr information from their own community
council.

Overall, the three groups tended to select
sources of information involving social inter-
action. -This supports a2 tenent of this
practicum that increased involvement with
schools on an individual interest basis by
those affected by the schools is an avenue
toward improved mutual understanding.

Attitudes (Appendix D, Table @): in spite

o at is said about students' attitudes
toward their schools, 58 percent of these
fourth graders thought that they attended
good schools. The greater proportion of
parents (55 percent) and of teachers (62
percent) indicated these aame schools to be
raverage'. Although the "poor" category
was ranked third by all subjects, 18 percent
of the teachers' choizes fell here, higher
than the 10 and 9 percoentages for parents
and students.

As for their opinions sbout other teachers -

in their schools, 73 percent of the teachers
ranked "mostly interested" first. The
parents' also ranked this classification as
first but only by & non-significant 47 percent.
Students on the other hand expressed & high
opinion of their teachers: 77 percent ranked
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them as '"always interested".

Little agreement concerning student attitudes
was evidenced by the subjects of the survey.
The parents' first choice, but at the 49
percent level, was "moatly interested". The
teachers, however, agreed 73 percent of the
time that students are '"sometimes interested",
while the students ranked themselves ss "al~
ways interested” with 53 percent agreement.

It is interesting and understandable for their
maturity level that ten percent of the students
avoided an assessment of the attitudes of their
peers.

In general, the average parent thought his
school and children were about aversage but
had mixed feelings about teachers. The
teachers ranked themselves as juat above
average, while their students thought much
more highly of them. The students "halo"
projections to their teachers seemed to carry
over into their thinking of themselves and the
schools they attended.

How to help students learn (Appendix D, Table 10):
s table showe imited agreement among all
subjects relative to ways in which the school
can help promote learning. Parents were the
most certain of all three groups that any
particular program encouraged learning. Their
concensus on their first choice (special
teachers) was at the low level of L2 percent,
kowever. This item ranked second for teachers
and students but was & significant choice for
only one-third (approximately) of the students.
Over one-third, of the teachers agreed that
they need the ancillery help afforded by
teacher aides (rank one of the teacher choices)
but this could not be considered & strong
indicator for program planning in these schools.
The first choice of 32 percent of the students,
#more homework", was most interosting. Also
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interesting was the fact that the teachers
ranked the same item as a last option for
helping students learn.

In 8ll, it would appecar that none of the
sectors surveyed possess any firm conviction
regarding the manner in which schools ean best
support the learning process.

Concerns about the community environment

¢ Unsupervised children
equate play areas were common concerns
of parents and teachers who ranked these items
one-two and one-three, respectively. Here,
again, it should be noted that the teachers’
level of certainty greatly exceeded that of
parents. Teachers also directed definite
recrimination against parents in their second
ranked selection (at the 78 percent level) of
the item '"parents not interested in school
progress of children". A significant Jl
percent of the students agreed with teachers
in this respect, an attitude not shared by

the parents, themselves.

"Street litter" apreared as the most important
concern of 76 percent of the students, whereas
only 46 percent of the parents considered it

a major problem. The second major concern of
children was "gtreet danger"”, an item selected
by 75 percent ot the students. Parents and
teachers, whose level of response to the items
was non-significant, appeared only mildly
aware of this fear indicated by students. The
students' recognition of "air pollution”" as

a third-ranking problem (74 percent chose this)
reflected their response to recent promotion
of this aspect of our environment by the media
a?d supportive instruction in thelir science
classes.

Concerns about sclool environment (Appendix D
Table 12): The expressions of concerns in this
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table wore a focus of this practicum--as was
the questionnaire section related to knowledge
of the school (Table 7).

The first three school-related concerns of
parents at sdeciion levels of 75, 73, and 59
percent were "poor reading achievement",

need for more drill in basic skills", and
poor mathematics achievement". These response
levels, being highor than those in other
sections of the questionnaire, indicated that
the parents were signiticantly more confident
in their awareness of school problems than in
community problems or in ways to help students
learn. The students' concerns matched those
o' their parents in level (in percent of re-
sponse) but ranked the basic skill concerns

as 3, 4, and 7. Teachers were in high agroe-
ment in reference to the poor reading ability
of students--96 percent of the tesachers
checked this item as important.

e second ranked item by teachers reflected
their interest in additional instructional
help with the choice of 89 percent of them
being "pupils need more individual help."
Students tended to agree with the teachers,
as 75 percent of the students indicated this
as & fifth ranked choice.

Students' fear for their personal safety was
an area of concern expressed in table 11
related to community environment and in this
section related to school environment. Stu-
dents ranked 1-2 in table 12 "students
threaten harm to other students" and "students
carry weapons," both seen as only average
problems by parents and teachers. Such re-
sults would indicate that their elders tend
to overlook the atmosphere in which these
public school f'ourth graders must carry on
their everyday learning. Such an atmosphere
could very well cancel or reduce the effective-
ness of the educational programs, no matter
how much in the way of resources were devoted
to these programs.

BESIMAVM | a9



How the community/parents can help the 3chool
Appendix D, Table 13): "Listen to pupils
resd (at home)"” was & first choice of parents
and students, at 71 percent and 77 percent,
respectively, as a way in vwhich parents can
help the learning objectives of the school.
Teachers agreed with parents on this item at
a similar percentage level, however, their
response was not statistically significant.
The teachers' first priority relative to
parental contributions to their schools was
to have them help in "supervising lunchrooms,
classes, and field trips." Students chose
this as second in their priorities. Though
not at a significant level, parents ranked
this item third.

#Parent/teacher/pupil groupr planning" was
ranked second by parents (at a significant
rate of G3 porcent) as a means of helping the
school. This means was a shared second
gelection of the teachers (with "tutor pupils")
but not significant in comparison to thelr
overwhelming first choice for supervisory

help from parents. Pupils, on the other hand,
viewed group planning as the least in priority
of the items listed in Table 13.

Ranking among the lowest of the parent and
teacher priorities (rank 4 and 5, respectively)
was "read to pupils", an activity which stu-

_ dents elected 71 Percent of the time, placing
it third in importance for them. This
coupled with their assignment of top priority
to "listen to pupils read", reflected a strong
pupil interest in reading and, perhaps, & Plea
for more direct personal attention in this
ares.

The survey, per se, Possessed some weaknesses, &

few of which, no doubt, could have been eliminated had

a more extended period of testing and sampling of
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tostees been allowed. The parents were prone to be more
divergent in their thinking and thus produced fewer
significant results and lower percentages of agreement
than did the teachers. A possible explanation lor this
is that teachers have a greater opportunity to interact
than do parents. More opportunity to interact, also,
could be the reason for the many significant responses
produced by the students, although they tended to over-
exercise the multiple options permitted in several or
the questionnaire sections. In addition, students
ofton checked the open-end items without inserting a

completion statement.

The somewhat mixed and few number of significant
responses by parents were indicators of direction to
the project leaders. Extreme care and sensitivity
were required in the development and sequencing of the
practicum strategies. Nevertheless, the questionnaire
did appear to be internally consistent in that repli-

cative queries produced similar results.

Evident in the survey results was the fact that

parents generally were uncertain in their fundamental
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knowledge of the achools. Teachers, alsc, lacked full
awareness of those special programs in which they were
not directly involved. Attitudes expressed by parents
and teachers indicated a traditionally oriented
commonality of concerns related to basic skills and
appeared to underemphasize factors pPertaining to the
general atmosphere in the school. Although the survey
provided additional indicators for possible application
to practicum strategies, the Nova participants limited
the aspects to be dealt with in their model development
to the increasing of fundamental knowledge of the focus

schools and basic learning concepts.

Implementing And Individualizing The Strategies

Degign strateglies were used by the Practicum
participants in the named schools. Each particirant
utilized a basic strategy for the individual school
with the other design strategies Providing a supportative
framework. The emphasis in selecting a basic strategy
was to fit each to the school's clientele--parents,

teachers, and students--or the "givens" of each school.

Higgins' basic strategy was TSP or the Telephone
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Supportive Parent tree. Each fourth grade parent
received an explanation of the TSP function and an
invitation to become a TSP parent. With an initial .
response of thirty-three parents, four telephone trees
were formed according to parental time availability.

The communiletter was used supportively to confirm the
parent's willingness to join TSP, to outline the TSPer's
spscific responsibilities, and to seek responses on TSP

organization.

"Higgins' first TSP message dealt with a fourth
grade field trip which cut across room designations to
select forty student participants. The telephone
message was followed-up by a communiletter to all fourth
grade parents. Interestingly, this field trip required
little effort in obtaining parent chaperons; all were

P

TSP parents.

The second TSP message reldated to Dental Health
Week and a "brush in" for all fourth [raders. Responses
turned in via the communiletter indicated this particular

message lacked real importance to parents.

Vital to the operation of TSP was the development

of strong rapport and understanding among fourth grade
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teachers. When teachers were not in agroement on con-
tont priority, telephone messages of significant impor-
tance were not generated. Experiences indicated that
signirficant messages were essential to the successful

operution of the TSP chain.

Higgins® first "How to...." meeting was introduced
by the telephone tree. This meeting provided the par-
ents with the opportunity of learning about Chicago's
eity-wide testing program. The meeting strategy
utilized a psuedo-testing situation for students in
which parents participated. Thus parents were able to
judge the effects of the testing situation on their own
children.

The communiletter, the basic strategy of Van
Vlissingen, was utilized to promote strong interaction
among fourth grade teachers and parents. The initial
comnmuniletter invited parents to attend a series of
"How t0..." meetings planned to motivate informal
parental participation in the school and the c¢lassrooms.
Fourteen parent volunteers offered their services to the
school as an outcome of these meetings. 8ix fourth

grade teachers and one resource teacher met regularly,

AA
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on Wednesduys, to formulate a firm foundation for the
use of volunteer services and to plan for meaningful
"How to..." meepings. One outgrowth of these planning
sessions was the preparation and distribution of
manuscript-cursive "how to..." materials for home use
distributed by means of a cormuniletter. Planning the
material format involved parent input and teacher

interaction.

Most or Van Vlissingen's "How to..." meetings were
by nature informational. One series of meetings for
parents revolved around the school's Intensive Reading
Improvement Program, with an agenda covering the school's
primary continuous progress program and handouts on how

pParents could support the reading program.

The communiletter strategy filled a need at grade
leiels other than fourth and was incorporated into many
of the school's news releases to parenis. Using a lead
question on the communiletter often brought back parent
responses helpful to correcting a facet of a particular

program.

The initial Hinton School strategy was the "How t0.."

meeting. Hinton, a school with a variety of government

45
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funded prograns, based its"How to..." meeting on ESEA

programming which offers unusual opportunities to the

school's students. It might be noted that the format

and content of the "How to..." meeting was a first in

that parents had not been exposed to the full range of
a school's ESEA offerings.

With Chicago's emphasis on Primary Continuous
Progress, Hinton's next "How to..." concsntrated on the
structure and the progression of students in the program.
Parents learned how to cope with no grade levels, & new
report card, and the lack of usual grade gauges through

a teacher pPlanned and presented dramatization.

Topics for all of the "How to..." meetings and
particularly those of the Hinton school, were reflective
of information gained from the initial survey question-
naire. Each of the practicum participants used the
survey results in presentations to groups sach as the

P.T.A. and the local school council.

Design Modification

Initiation of the practicum design was to have been
a relatively simple matter. The original plan required

46
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that exch of the design strategies be implemented
linearly. The practitioners immediately found that
school "givens" dictated particular kinds of considera-

tions.

The intersupportive participant framework built into
the design in the form of weekly meetings wes the mech-
anism which permitted frank discussions of encountered
problems. Patterns within the strategies had to be
hammered out and the day-to-day cffects of the strategiles
were explored. Thus the sharing of information gave
focus to the direction of modifications.

The weekly meetings promoted the exchange of
participants' ideas, both practicuxm and professional,
and re-affirmed commitment to the design continuance.
All facets of the practicum were strengthened by the
incorporation of sounding-board and idea exchange
meetings.

The development of the emphasis strategy was an
example of group effort. Participants planned to have
each school initiate a designated strategy at approxi-
mately the same time. The "givens" of each school

a7
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prevented the trilateral implementation of the strategies.
Modification of the strategies permitted weighted adjust-
ments: "How to..." meetings were based on a stronger
informational format; the TSP network was adapted to fit
the needs of a classroom as well as spanning across
grades; and the communiletter was used both as a means
or two-way communication and as the linkage between TSP

and "How to..." meetings.

Strategies were modified to mesh with other school
programs. The tailoring of the strategies to the
individual school took into account teacher commitment,
the level of awareness and understanding of teachers,
parents, and students, along with the aim of the

particular strategy.

Changes were the result of alternatives developed
within the design strategies. Observational monitoring
devices and feed-back were utilized 1nrormallj to test
the projected effectiveness of the strategies. These,
then created the milieu for the weekly review and
refinement of strategy elements while retaining the

consistency or the overall practicum design.

A8
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"How t0..." meetings, the communication strategy
which brought parents to the project schools, were
observed on a limited basis of one time per school by
the evaluator member of the practicum team. Progress
of these meetings was subjected for analysis to an
adaptation ot Flanders' Interaction Analysis technique
where the principal (or an ancillary luader-teacher)
was pPlaced in the classroom teacher role and the parent--
teacher audience replaced the classroom students in
Flanders' matrix. This evaluative technique produced
sn excess of zero i/d ratios and a ratio of "{Pader
talk" to a "group talk" of approximately three to one.
This was attributed to the new experience of the "How
to..." mestings as an instructional event for parents
in addition to the reluctance and timerity of parents
to participate in a student role. Since the improvement
of parent meeting interaction was not a goal of this
practicum and the life of the practicum was too limited
to deal with the development of constructive parental
inquiry attitudes, the team evaluator discarded IA as

inappropriate ror the practicum. However, parent group



dynamics was an area suggested to the school adminis-

trators for future coasideration.
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INDICATORS AND BENEFITS FROM COMMUNICATION STRATEGIES

The effectiveness of the practicum straiegiea was
viewed from several perspectives: a comparison of
pre-and postproject levels of knowledge about, and
attitudes toward the three schools involved, the
formulation of a viable model for generating community
support to improve the trimerous learning bond, and
changes in parent participation, catalytic effects of
the practicum, its promulgation to other schools in
the project schools' sub-districts and to other

subdistricts of the Chicago public schools.

Pre-Post Comparison

Improved parental participation, an aim of the
practicum, was minimally evidenced in a pre- post-
survey analysis of response percentages of the target

populations. Table 5 gives the results of this analysis.

Although all categories of respondents showed
increases in questionnaire response over the periovd of
the practicum, that for the teachers (25 percent) was
nost dramatic. This was an unanticipated benefit of

the project and not an unwelcome one as it may be that
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TABLE 5

Comparison of Questionnaire Responses

Group Nov.'73 Resp.| June'74 Resp.| Change
No. % No. % %
Parents 59 % 72 29% o%
Teachers ™0 Lt% 113 3% 2c%
Pupils 370 2% 395 8% 6% e
i

& Signiticant at .001 level

#¢+ Significant at .10 level

a more universai Teoling of interest on the part or
teschers is a prerequisite for inducing parental
teelings of involvement. The parental increase of
five percent in response to the terminal Questionnaire
was not significant, statistically. However, the six
percent increase for students could be considered

significant with 90 percent surety.

Increased parental involvement, a focus of this
pra.ticum, could not be statistically proven in this
measure in spite or the additional parents who responded
to the post_practicum questionnaire. Although this was
disconcerting to the participants, they found evidence

©

ERIC

Aruitoxt provided by Eic:



L7.

of increased~parental invelvement reflected in other

measures described later in this paper.

Comparative evaluations of initial and terminal
questionnaire responses from the subjects by section
were conducted. These provided certain indications of

practicum success:

LN

Knowledge of school? a definite increase
occured in awareness of racts related to the
achool organization by the project populations.
The improvement in averages o1r correct re-
sponses as shown in Table 14 over Table 7 in
the Appendix:

Parents - 23 percent increase
Teachers- 12 percent increase
Students~ 33 percent increase

All increases were significant at the .05
level and may Lave been either a result of the
precticum strategies or sparked by the pre-
practicum questionnaire which caused them te
retlect on their lack o1 knowledge about their
schools.

Contalft sources for school information; Table

the Appendix provides the results of the
June, 1974 survey. These seem to confirm the
tindings of the initial questionnaire which
indicated parents, teachers, and students tend
to prefer individual contacts in learning about
school happenings. Interesting is the fact
that the prinecipal as a source of information
rose two ranks in both the parent and teacher
listings~-trrom Rank & and Rank 3, respectively,
in November (Appendix, Table 8) to Rank 4.5
and Rank 1 for the similar June listings

£
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(Appendix, Teble 15). The latter changes
could be said with some assurance to be
associated with the practicum activities, not-
withstanding day-to-day external occurences

in these schools.

Attitudes: the June postpracticum survey of
attitudes toward the three schools, their
teachers and their students (Appendix, Table
16) reflected no significant changes. All
categories maintained the rankings assigned
to them in the November survey (Appendix,
Table 9) where parents and teachers indicated
the school ranked as average, the teachers
were "mosgtly interested” and parents felt the
students were also '"mostly interested." The
teachers' attitudes toward the students
changed, however, from approximately three-
fourths of them feeling that students were
below average in interest in school in Nove
ember to only 55 percent feeling so in June;
the remaining percentage moved to the (stu-
dents) "mostly interested" category. Stu-
dents' attitudes about themselves also appeared
to level off over the practicum period with a
reduction in the percentage of those thinking
of students as "always interested" to the,
rgometimes interested;" the students' respon-
sos at the close of the practicum in June were
not significant so that no finite conclusions
could be drawn relative to the changes.

How (the school} can _help students learn: was
an area o nquiry which pProduced more signif-
icant responses for teachers in June than in
the previous November (Appendix, Table 17 and
Table 10) but parants' meaningful replies
remainod few at tiie end of the practicum. A

e in the parents' priorities was notice-
able, nevertheless. Parents, in November, had
ranked "strict discipline" as sharing sixth
place (with "more A-V equipment") whereas the
discipline item rose to second rank in the

o4
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parents! priorities in June. No postpracticun
change occured in the initial average rating
given discipline by teachers nor in the
original low rating it was given by students.
"Special teachers" and “"smaller classes" contin-
ued their high priorities on parenta'! and
teachers' lists at the termination of the
practicum, as did "more homework" in the
parents' and students' rankings, the latter
being still considered of least importance by
teachers., Obviously, the duration of the
practicum saw the parents firm up their tend-
ency toward educational traditionalism while
they became better acquainted with their
schools' organization.

Concerns about community environment: this
aspect of concerns in June (Appendix, Table 18)
indicated a more self-critical attitude on the
part of parents than was shown seven months
earlier. "Uninterested parents" was ranked a
top concern by parents in June, rising from
eighth (tied) in their priorities in this
section in November (Appendix, Table 1ll.)
Significance of this change in attitude could
not be measured, however, as tho parents'
earlier level of response on the item was

too indetinite. The "uninterested parents"
item in June continued high on the teachers'
listing and low on that for the students. Here,
one should recall that all of the teachers in
the three schools were administered the
questionnaire, not just those teaching fourth
grade and that their responses would not,
necessarily, reflect as a negative outcome of
the practicum.

Awareness of "street dangers" moved frcm fifth
to fourth place in the minds of parents during
the practicum and more closely approximated
the second ranking acenrded this concerm by
students in both surveys. It would seem,
though, that the intensity of the students'
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tear of bodily harm had lessened in the
interim of the practicum. In fact, a scanning
of Table 11 and Table 18 discloses a marked
reduction in levels of concerns by all subjects
during the practicum.

Concerna about school environment: the post-
prrcticum survey in June showed little in the
way of meaningiul rank changes from November
121 school related concerns (Appendix, Table 19
and Table 12) by the respondents, except for
the item, "parents: non-participants,™ which
was introduced as a new item in the June
administered questionnaire and earned second
ranking by parents. Because the item had no
counterpart in November, no change significance
could be measured but its choice in June by L3
percent of parents as a second ranked concern
was a significant level of selection. The
item "large class" introduced in June on the
suggestion ol teachers falls into the same
typre of limited assessment, elthough a
significant concern of teachers in June.
Changes in levels of concern about the items
common to Tabl- 12 (November, 1973) and Table .
19 (Juns, 1974, were more important to the
measuring of the practicum success than were
assessments of changes in the respondents'
rankings of these items. Table 6, on page 51,
provides a statistical analysis of reductions
in concern levels (percent of response) of
some mejor school-related items as well as

the total school concern picture from the

data in Table 12 and Table 19.

The three apecific items in Table 6 were
shosen for display because of the universality
of significance in the responses across all
subjects for this gsection on both question-
naires. Averages of all item responses to

the "Concerns about School" sections were
compared to show net changes in concern

level for the three groups. Standard errors

o6




TABLE 5

Changes In Response Level:

51.

Concerns About School

November'73 June ' T4 Change
Item r in
No. % No. % Percent
Poor reading
Parents W/59 T75%% 35/72 LSEse | -26@us
Teachers T7/74 96 63/113 56 « -[0 6
Pupils 280/370 76 135/395 34 # <2 ##
Need more
drill in
basic skills
Parents L3/59 73 # | 2u/72 33 4O
Teachers S3/7h T2 % 497113 43 # «29 43
Pupils 293/370 79 # 91/395 23 =56 ##
Need more
individual
help
Parents 29/59 %9 ' 21/72 29 -20
Teachers 66/74 89 62/113 55 # -3 o
Pupils 277/370 75 # 63/395 16 « =59 it
Sumnary
(average) of
concerns
Parents 59 38 72 24 -1l
Teachers T 9 113 24 «25
Pupils 370 7 395 24 =43 i
% Significant ¥ .05
## Significant ¥ .01

S
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of the propertions provided the bases of the
significance tests applied to the data. The
reductions over the life of the practicum in
percentages of parents who checked the items
of concern shown in Table 6 ranged from 20
percent to 40 percent. These could be said

to be reliable alleviations of parent con-
cerns with 99 percent accuracy. Teachers'
concerns were similarly relieved between the
beginning and conclusion of the practicum.
Although students' lessening of concerns
appeared to be more dramatic than for either
of the other groups and were highly significant,
their statistics were inconclusive because many
students were not questionnaire-wise in the
initial survey: they tended to over-exercise
the multiple options allowed, some checking
off almost all of the listed items. In the
concluding survey, this tendency was suppressed
when the pupils understood they were to select
the concern items most important to them.
Therefore, the most meaningful result obtained
from the pupil data was that the priority of
their school related concerns, as disclosed in
Table 12 and Table 19, was consistant through-
out the practicum period. The questionnaire -
section, "concerns about school environment"
was subjected to more detailed comparative
analysis than some of the other item groupings
as it reflected attitude changes which were a
primary focus ot the practicum. Results of

the investigation were quite indicative of the
success of the practicum strategies and the
substatiation of the assumptions upon which

the practicum was undertaken.

How community/parents can help (the) school:
was the final ares investigated in the pre-
and postpracticum questionnaires. Item
comparisons (from Table 13 and Table 20 in
the Appendix) for this section showed a major
change in the thinking of parents when

mgroup planning" moved from second to first
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place in their priorities. The balance of
item responses by parents, and the full

range of teacher and student responses, showed
a startling similarity of opinion both prior

to and at the conclusion of the practicum.

The fact that group planning rose in importance
for parents at the conclusion of the practicum
may have been & result of strategies implemen-
ted through the practicum and, if so, could be
considered a reward of the project.

The pre- posppracticum questionnaire comparison
served as a key technique in proving the major assump-
tionson which this pfacticum was based: that negative
parental attitudes sbout their local school were assumed
to be attributable, largely, to being unramiliar with
the characteristics of their school; that parent's
negativeness was expressed in terms of general and
subjective concerns about the school; and that these
concerns were rerlected in the low achievement of their
children. A further assumption was that strategies
devised by the local school administrator to encourage
perents' school involvement on an individual and personal
basis would not only increase their understanding of the
school but reduce their concerns, as well. The eventual
outcome, if the participants' logic were followed to its

conclusion, would be improved student achievement.



During the practicum period, the parents became more
aware of their own behaviors and shortcomings, and more
gensitive to their children's attitudes toward their
environment. Most important, overall, was the significant
reduction in the general level of parental concerns. The
greater importance parents placed on parent-teacher-
student group discussion was an interesting and unantici-
pated outcome which could be credited to their experiences
with the project. These accomplishments were made possible
through "involvement" strategies, none of which directly
addressed the concerns initially expressed by the various
sectors in the project. Assessment of the Practicum
through the pre- post- survey comparison, *therefore,
indicated success in meeting the immediate objectives
of the effort. The time trame of the practicum, however,
was too limited to reveal the domino effect of the

project on student achievement.

Model Formulation

The practicum participants have designed a model
which is workable, expandable, and exportable. This is
evidenced by increased parental involvement, continued

commitment to model expansion by the participants,
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supportive statistical data, and the interest of other

schools and agencies external to the participating schools.

In essence, the model is simple in structure and

consists of these five components:

Model Objectives: Objectives of this model

are e encouragement of meaningful involvenent
of parents, students, and teachers on an
jndividual basis in needs assessment and in
instructional activities designed to create &
more positive learning climate and at minimal
costs.

Needs Assessment Refinements: Assessment of
specitic community attitudes toward the school
to find common areas of concern and paucity of
knowledge about the school among comnmunity
members, parents, teachers, and students.

Strate Selection: Strategies eliecit invole-
ment Dy community components. ,
Implementation Modification: Strategies con-
Torm to the school's Tzivens."
Evaluation: Process evaluation is a pre-
Tequisite to interim adaptations of strategies
for responsiveness to changes in community
attitudes as they develop; terminal evaluation
judges the value of the model.
Experience with the operational model revealed
these truths:

Parents will attend in and out of school
meetings when

- their child's education is involved

61
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- meetings are so designed that parents
become partners with the school

= information is offered which a parent
fools is vital to the learning milieu
or his child's interests

Parents will join and commit themselves to the
oBerdtion of a telepnone tree {T.S.P.) when:

- they feel they are assisting their child
in enhancing the learning experience.

- they feel they are directly supporting
a sound school pProgram.

- the message content bridges gaps in the
parent's knowledge of the school Program
or operation.

Parents and students do read communiletters
when? -

- they are aimed at specific audiences
- they contain materials on specific topies

- they encourage immediate feedback/response

Catalytic Effects of Practicum

Real knowledge of the workability ot the model
turned the practicum participants into active sales-
people both within the schools and within the school
system. In keeping with the practicum commitment,
consideration was given to the in-school model for

expansion. The grade-a-year goal was feasible for

(2~
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vertical expansion or downward, and experimentation in
cross-grading of teachers and students, utilizing the

strategies, was proven effective. Leadership essential
to the operational design by the participant principals

was exercised to insure the practicum's continuance.

Spin-offs were some of the most 1nterestin3'
asbects of the practicum's operational phase: a State
of Tllinois Title III Mini-Grant Proposal eatiltle
*Improving Learning Attitudes Through Parent Involvement,"
was developed and submitted to the state for funding.
A particular "How To..." was written up in the "General
Supeintendent Reports in a monthly issue to the Chicago
Board of Education . Additionally, the practicum schools were
able to generate local media coverage. Funds raised
locally for support ot school activities incressed
substantially during the period of the practicun,
effects attributed by the participants to greater

parental awareness of the school.

Reaching out beyond the local school, participants
presented the practicum model and design to a total of
fifty-seven Chicago principals and administrators, at
various meetings. Participants, using original visuals,

&3
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challenged their colleagues to focus on parent-teacher=-
student communication by presenting their initial
practicum findings and tentative conclusions. One
session was held at the specific request of a district
superintendent who expressed a strong interest in
expanding the practicum concept to the schools ip his
particular district.

A reach-out linked practicum participsnts to a
group unrelated to the Chicagoe public schools the
American Friends. This organization working in conjunc-
tion with Roosevelt University was concerned with
conscious-raising community based programs. The KFriends
accepted and adapted the practicum design co-ordinating
it, for selected teachers, in 8 magter's degree program

at the university.

The practicum creation and operation functioped as
a catalyst in the growing professionalism of the
practicum participants. We not only learned from each
other but became intrs Bupportive in areas unrelated to
the practicum. (Principals tend to operate in a vacuum,
unwilling to exchange ideas and accept others'! points

of view except on a superficial level.) The togetherness

(3%
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involved in designing the practicum provided the basis
for respecting one another's talents, educational

expertise, and general professionalism.

One most important aspect of the practicum cannot
be overlooked--it had no monetary costs. It did in
fact increase the schools' ability to raise funds for
special projects. The practicum refocused the thinking
of parents, teachers, students, and principals toward
the recognition of the mutual benefits of shared .

knowledge.

Label this--communication.

ERIC

Full Tt Provided by ERIC.
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The four participants of this practicum included:
Carol M. Anderson, Principal: Van Vlissingen Elementary
School; 137 West 108th Place; Chicago, Illinois-60628:
Phone 312-568-6822
Joan E. O0'Malley, Coordinstor of Operation Analysis:
Chicago Board of Education; 228 North LaSalle Street;
Chicago, Illinois-60601: Phone 312-641-4141
Barbara H. Valerious, Principal: Higgins Elementary
School; 11710 South Morgan Street; Chicago, Illinois-
60643: Phone 312-264-4813
Lowis J. Webster, Principal: Hinton Elementary School;
6Ll West 71st Street; Chicago, Illinois-60621:

Phone 312-846-7634

Analyzing the individual effort in our Maxi I
group should be considered from a three fold approach:
implementing project strategy--the individual effort
each participant made within their local aystem to
foster a change; contributing to the group process--
the unique role each member Played in the weekly meet-
ings; and, writing the report--formulating a statement
that presents a picture of our change and evaluation

strategies and the project modsl.

Implementing Project Strategy: The three prinecipal

participants were responsible for the strategy development

. 67
ERIC

Full Tt Provided by ERIC.
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and implementation. The coordinator of operation
analysis was responsible for developing s process and
terminal evaluation design that would assist the
principals in effective implementation of the strategies.

Contributing to the Group Process: In reviewing the

cynamics of our Maxi group meetings, it appears that
each participant assumed a different leadership role
toward eccomplishing the group goals, even thougn we
frequently exchanged roles. (The meetings were the
vehicle to develop strategies, share ideas, evaluate
project activities, and evaluate changes noted in the
local schools.) Generally, the following description
of roles would apply.
Carol Anderson - Regulating: .exerting
influence over the direction and tempo of
the group's work through summarizing, pointing
out time limits, developing a table of con-
tents, establishing sgendas.
Joan 0'Malley - Informing: finding information,
sharing opinions with members, re-examining
data, stimulating thinking through the intro-
duction of new information.
Barbara Valerious - Initiating: encouraging
the group to move, getting the group going by
suggesting sn action step, indicating a goal,
proposing an alternative, clarifying.

Lewis Webster - Supporting: fostering and
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creating an emotional climate which held the
group together by making it easy for members
to contribute and to work on the task,
contributing encouraging remarks, and
praising individual efforts.
Each member was effective in evaluating and editing
each other's contribution, a leadership function shared

by everyone.

Writing the Report: The body of the Maxi I report is
the result of group effort with two exceptions: the
statistical analysis was the contribution of the
coordinator of cperation analysis; and the unique
emphasis strategy of the three schools was the dis-
cernable contribution of each principal. The body of
the practicum report was hammered out by the group for

the purpose of providing continuity and cohesiveness.
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/::HOOL - COMMUNITY SURVEY //
68,

November, 1973 BEST m AVAW

J9: Meabers of the school - community: student, teacher, parent, other (circle
the one which applies to you).

- II.

Please answer the items in this survey because your responses will provide the
principal, teachers and commwnity council of
Elementary School with the information necessary for improving the effective-
ness of the school's educational services to the community. If you are unable
to provide the information for an item, go on to the next item,

How well do you know your school:

a. Our school is located in District No. of Area

b. Total school enrollment is approximately

c. The total No. of teachers in the school is

d. No. of grades in the school are

e. The following special education classes for the handicapped are offered:

f. The following special programs are offered for regular, non-handicapped
children:

How do you learn fgcts about the school:

a. Membership in School-Community Council Yes No
b. Membership in PTA ’ Yes No
¢. School's Open House ' Yes — No
d. Talk with principa’ Yes . No
e. Talk with student (or student.s) Yes ﬁo
f. Talk with teachers Yes No
g. Talk with neighbors Yes No
h. School Newsletter, principal's letter/bulletin Yes No
i. Community Newspaper Yes No
J. Rumors Yes No

. (other) Yea ___ _  No




L] -2-

III. What is your opinion of the school-community:
a. In general, the school is (check one):

—_— _poor
about average
good
b. The teachers do a good job in teaching the children (check one):
never
sometimes
____most of the time
always
c. The students are interested in learning (check one):

no

sopetimes
most of the time
always

IV. What do you think should be done to help those students who do not learn well
(check the one item you think most important):

a. money from the federal government for more special programs

b. special teachers (for reading, math, counseling, other

c. more teacher aides to help in the classrooms
d. more books
e. special T-V, radio,or movie programs

f. more audiovisual equipment for classroc— instruction (movie pro-
Jectors, T-V's,M-AM radios,overhead pro,ector's

g« ______ more home work

h. strict discipline in the classroom
i. more fleld trips

3. (other)

k. (other)

1. (other)

ERIC (MORE)

VO
“
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v. Do_you know of an existing in the gommunity of your school ?zl;eck
s _many as you wish):
3 (your suggestion)
b.
(your suggestion)
¢c. _______ unemployment
d. ______ unsupervised children
e. ______ abandoned buildings
f. _____ traffic hazards for children
g« ____  great danger from robbery or other attack on the streets
h. _____ drug pushers
i. __ __  uncollected garbage
J. _____ ‘transients or other loiterers
k. _____ street littered
1. ______ abandoned cars
m. drinking by youth
n. drinking by adults who become disorderly
o. _______ rats or other vermin
P. too much noise
q. . air pollution
r. ______ drug use by adults
8. drug use by youths
t. homes and surrounding property no well maintained
u. _____ serious child abuse
V. some parents are not interested in the school progress of their
children
W play areas are too small, too few
x. _____ community services are too few or too far away
y. too many children.

(:0RE)



(your suggestion)

(your suggestion)
C. vandalisn

R —————

d. many students do not read well

e. students are threatened with harm by other students on way to
or from school

f. ______ students are absent too much

g. __ ___ some students carry dangerous weapons

h. _____ too many students in the halls during class time

i. ____ lack of interest in school by many students

§o _____ lack of interest in teaching by many teachers

k. ______ school needs repairs

1. ______ students come to school under the influence of drugs or alcohol

m. ______ students come to school hungry

n. ______ m=any students are poor in math

0. _______ students need more drill and practice in reading, writing and math
p. _____ students need more individual help

Q. _____ physically or mentally handicapped children do not receive special

education services.

II. Community members can help the school with its problems (check those you think best):

a.
(your suggestion)
b.
(your suggestion)
c. tutor students
d. read to young children in the school library or class
e. __ listen to students read at home
f. volunteer to help supervise students at lunchtime, on field trips,
or in classroom
- plan ways to correct problems as part of a group composed of students,

teachers, .and parents.
(END)
THANK YOU FOR TAKING THE TIME TO COMPLETE THIS SURVEY FORM.

il
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a4, EST wPY AVA"‘AB[E SCHOOL - COMMUNITY SURVEY

JUNE 1974
TO: Members of the school-community: student, teacher, parent, other

(circle the one which applies to you).

Please angwer the items in this survey because your responses will provide the
prinelrol, toelkors, and community of

Eroroneasy S2aon) with the information necessary for improviaz the effoctifenass
ff e achl 3t~ elacational services to the community. If you are urubie to pro-
vide tia inforr.tion for an item, go on to the next item.

1, How wall d¢ vou lmow your schools

8o

Our school is located in District No.

of Area

b. Total school enrollment is approximately .
ce To total number of teachers in the school is .
d. DNumber of grades in the school are .
©. Are specdel education classes offered in your schoold: __ __ _ .

If so, st them: - —
fo Are acditionel kinds of prograws avaliahle other than regular

clacsea? ' 50, list Lhoms

IX. How do yow leszm facts abent thae_schools

a. Memtership in SchooleConmunity Council .e.eceseeseee Yos__  No___
be Mombarship in PTA seeeeecesscsccosscccesscccnsscees YOS No_____
Ce. S0bool's Open HOUSE seessccssssccccsscococccccccese Yos____ No_____
d. Talk with principel sceecescscccssccccsscccccsceses Yos____ No_____
¢, Talk with students (or students) saeececescsceceees Yos_____ No
f. Talk with teacherS seceecesessscecesoscecssoessceeee Yes_____ No
g+ Talk with neighbors seeeececescsssscccsccscssceeees Yos____ No______
h. School Newsletter, principalls letter/hulletin .... Yes . No___
1. Comnuniletter eeeeececessssscrcecssasesasacssnceess Yos____ No_____
Jo Community NewSPAPer seccececsccscsssscssssssccscess Jos____ o
k., "Tolephone Tree" MEISALES seescessocsscosccssscssce Yos ____ No
l. "How to" meétings S0000cescsessssscnsassnssecsncssee YO8 Ne
Me RUMOTS eecocveconsascsscscsnncccssccsccscocccnccess Y08 No____

w8
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11T, What is your opinion of the school-community: ;{.‘A‘t
a. In general, the school is (check one): R
poor
about average
good

b. The teachers do a good job in teaching the children (check one):

never

sometimes

most of the time
always

¢. The students are interested in learning (check one):
no
sometimes

most of the tims
always

IV, What dc  you think should be done to help those students who do not learn
well (check FOUR items you think most important):

Qe money from the federal government for more special programs

|

b. mors special teechers (for reading, math, counseling, other _____)

Ce ____ more books

d. ______ make more use of special TV, radio, or movie programs

@. _____ more audio-visual equipment for classroom instruction (movie
projectors, TV, FM-AM radios, overhead projectors)

f. ____ more homework

g¢ _-9triot discipline in the olassroom

he _____ more field trips

i. ____ help students improve their opinions about school
Jo ____ smaller class size

k. _____ mors oommuniocation between'parents and teachers
1, _____ more teacher aides to help in the classrooms

m. (your suggestion):




e -~

s .

V. What are the major problems existing in the co~munity of your school?
check FOUR most important):

e (your suggestion):

b.
Ce
de
Se
f.
ge
he
i.
.
ke
1.
M.
De
O
Pe
Qe
r.
Se
t.
u,

Ve

We

X.

unenploynent or other causes of poverty
unsupervised children

abandoned buildings

traffic hazards for children
great danger from robbery or other attack on the streets
drug pushers

uncollected garbage

trensients or other loiterers

e Streets litterad

abandoned cars

drinking by youth

drinking by adults who become disorderly

rats or other vermin
too mueh noise

youth gangs
air pollution

drug use by adults

drug use by youths

homes and surrounding property not well cared for

serious child abuse

some parents are not interested in the school progress of

their children.

play areas are too small or too few

community services are too few or too far away

too many people

vandalism

€0



VI. What are tho major probloms cxisting in the school (ohock FOUR most importent)

(your suggestion)

a.
be
Ce
d.
e,
£,
ge
h,
i.
J.
ke
1.
DNe
Yie
Os
Pe
Qe

¥1lI. Community members can help the gschool with its problems (check those you think

8.
b.
C.
d.
@e

f.

ge

- 75,

classes are too large

vandalism

nany students do not read well

many parents do not partioipate in sohool activities

students are absent too much

some students carry dangerous weapons

too many students in the halls during class time

lank of interest in school by many students

lack of interest in teaching by many teachers

school needs repair

students come to school under the influence of drugs or alcohol

students use profanity

pany students are poor in math

students need more drill and practice in reading, writing and math

students need more individual help by teachers

(your suggestion)

. bPhysically or mentally handicapped children do not receive special
T education sorvices

best)s

encourage more parents to take interest in school

tutor students

read to young children in the school library or class
lister. to students read at home

volunteer to help supervise students at lJunchtims, on field trips,
or in classroom

[}

students, teachers and parents together should plap to corrcot
problems in school

(BD)

ECW YOU FOR TAKING THE TIME TO COMPLETE THIS suﬂ&rom
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Results of Questionnaire - November, 1973

Table 7
Knowledge of the School
4th Grd.
Parents Teachers Students
(N=59) (N=74) (N=370)
Rank % Rank $ Rank )
d. No. of Grades ~ 1 6dr . 1.5 100% 1 6 7%
c. No. of Teachers 2 32 4 93 5 28%
a. School District 3 27 1.5 1l00* 3 33
b. Enrollment 4 25 3 9g* 4 32% .
f. Special Programs 5 20 6 23* 2 42
e. Programs for 6 15* 5 28*% 6 26*
Handicapped
Table 8
Contact Sources _
) — 4tb Grd.
Parents Teachers Students
(N=59) (N=74) (N=370)
Rank $ Rank % Rank L 3
f. Teachers 1 85* 2 96* 1l 81*
c. Open House 2 80* 5 g2* "9 32*
h. Newsletter/Bulletin 3 78* 1 99* 5.5 47
e. Students 4 66 4 8 g* 3 6T
b. P.T.A. 5 63 6 66 10 3
d. Principal 6 58 3 95 2 6%
g. Neighbor 7 46 7 58 4 55
i. Community Newspaper 8 34 8 45 5.5 47
j. Rumors | 9 2 10 31 8 34
a. School-Community" 10 20¢ 9 3 7 g
Council
k. Misc. 0 .0 11 iy 11 ¢

* Significant at .05 level

83
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Results of Questionnaire - November, 1973

Table 9
Attitudes
4th _Grd.
Parents Teachers Students
(N=59) (N=74) (N=370)
Rank % Rank % Rank %
About School
Average 1 55*% 1 62* 2 32
Good 2 36 2 20* 1 58%
Poor .3 g* 2 18* 3 10*
About Teachers
Mostly Interested 1 47 1 73* 2 12*%
Always Interested 2 27 3 1i* 1 77%
Sometimes Interested 3 24 2 l6* 3 7*
Never Interested 4 2% - - 4 4*
About Students
Mostly Interested 1 49% 2 27 2 26%*
Sometimes Interested 2 39 1 73* 3 18*
Always Interested 3 g* - - 1 53%
Never Interested 4 3* - - 4 3*
Table 10
How to Help Students Learn
ith Grd.
Parents. Teachers Students
(N=59) (N=74) (N=3790)
. . Rank & Rank % Rank %
b. Special Teachers 1 342F 2 27 2 30"
a. More Govt-funded 2 32%* 3.5 26 2.5 15"
Programs .
g. More Homework 3 19 10 5 1l 32
c. More Teacher Aides 4 15 1 39* . 7.5 15*
i. More Field Trips 5 12 6 16 2 24
f. More A-V Equip. 6.5 10 3.5 26 5.5 16
h. Striut Classroom 6.5 10 5 23 9 13*
Discipline
d. More Books 8 7 9 7* 4 23
e. Special T-V, Radic 9.5 5* 7 14 5.5 16
Programs )
j. Misc-Open Option 9.5 5% 8 10 10 12%*
o * significant at .05 level

C 4 1
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Results of Questionnaire - November, 1373

Table 11
Concerns About Community Environment _ -
P Teach _;_ gigzcrd°
rents 2
®285F WEHTY TSI 6y
Rank % Rank % Rank &
d. Unsupervised Children 1 53% 1 87%* 18 50
w. Play Areas too Small 2 51 % 3 64* 11.5 57
k. Street Litter 3.5 46} 13 24 1 76*
X. Community Services 3.5 46 5.5 42 13.5 55
too few, too far
g. Street Danger: Robbery 5 41 7.5 41 2 75%
etc.
¢. Unemployment 6.5 37 5.5 42 22  4e*
o. Rats, Vermin 6.5 37 23 11* 10 58
q. Air Pollution 8.5 3. 18 18* 3 74
v. Parents not Interested 8.5 30 2 78% 23 44*
_in School Frogress of
Students
e. Abandoned Buildings 11 29 12 26 18 50
m. Youth, Alcohol Use 11 29 10 390 5 66*
n. Adult, Alcohol Use 1l 29 14.5 20 8.5 60
s. Youth, Drug Use 1: 27 7.5 41 20 49
f. Traffic Hazards for 15 25 18 18* 8.5 60
Children
h. Drug Pushers 15 25 9 39 4 6J*
p. Noise 15 25 22 12% 7 61
y. Dense Population 17 24 4 47* 21  48*
r. Adult, Drug Use 19 22 14.5 20 16 52
d. Abandoned Cars 19 22 18 18* 6 62
t. Poor Property Main- 19 22 11 27 18 50
tenance
j. Uncollected Garbage 22 20 20 15* 11.5 57
j. Transients 22 20 16 19* 13.5 55

m. Child Abuse 22 20 21 14* 15 54

* Significant at .05 level

85




Results of Questionnaire - November, 1973

8o,

Table 12
Concern About School Envirorment
h.Gr
Parent Teachers égu ngé
8=59 Wby N=370)
Rank % Rank $ Rank %
d. Poor Reading ot 1  75*% 1  96% 4 76*
Students
o. More Pradtice, Prill 2 73%* 3.5 72* 3 79"
Needed in Basics
m. Students Poor in 3 59* 7 49 7  74*
Math
p. Pupils Need More 4 49 2 89" 5 75"
Individual Help | .
c. Vandalism 5 44 s 70" 7 74
i. Students Lack 6.5 42 3.5 72*%* 13. - 51*
Interest
e. Students Threaten Harm 6.5 42 6 53 1 86*
to Other Students
g. Students Carry Weapons 8 41 10 35 2 82*
m. Hunger of Some Pupils 9 32 12 27* 9 70
f. Pupil Absences 10 30 9 42 11.5 69
k. Repair Needs of 11 27 11 31*% 7  74*
School :
h. Student in Halls 12 25 8 48 11.5 69
During Class Time
j. Teacher Lack Interest 13  20%* 14 19* 16 36*
1. Pupils Under Influencel4 g* 15 g* 15  45*
of Drugs, Alcohol :
g. Handicapped Need More 15 3* 13 24% 14 47*
Special Education
Table 13
How Community/Parents Can Help The School
Teach 2tha3ds
achers 3 )
PaRSnsy W) ot
- _Rank % Rank % Rank &
e. Listen to Pupils 1 71* 4 76 1 77*
Read (Home;
g. Parent /Teacher/ 2 64* 2.5 78 5 60
Pupil Group Planning .
£. Supervise Lunchroom, 3 58 1 92% 2 73
Class, Field Trizs «
d. Read to Pupils 4 37* 5 54 3 71
¢. Tutor Pupils 5 35% 2.5 78 4 62
* Significant at .05 level ]6

IToxt Provided by ERI

WERIC—r e

»

[YPOSP I . . - e c s e e et eise Sewas s s

-

B AR e R Y AL RO

am e

- g

—-



61.

Results of Questionnaire - June, 1974

Tablel4

Knowledge of School

4th Grd.
Parents Teachers Students
(N=72) (N=113) (N=395)
Rank % Rank $ Rank $

Programs
For Handicapped 1 g3* 1 100* 3 72
No. Grades 2 72* 2.5 88 1l gox
No. Tchrs. in School 3 60 4.5 86 4 67
Dist. Area Location 4 40 2.5 88 5 66

of School
Other Programs in Sch. 5 35* 6 66* 2 77
Schcol Enrollment 6 31% 4.5 86 6 52k
Table 15

Contact Sources for School Information

4th Grd.
Parents Teachers Students
(N=72) (N=113) (N=395)

Rank % Rank % Rank %
Teachers 1 90* 3.5 85" 1 gg*
Sch. Newsletters/ 2 gg* 2 go* 3 go*

Bulletins «

Students 3 85" 5 81 5  75%
Principal 4.5 83 1 100, 2 g2*
School Open House 4.5 8 6 78, 7 66,
Neighbors 6 g 11 36, 4 76,
PTA 7 72 3.5 85 12 34,
Communiletters 8 69 7 50, 6 71 .
Community Newspapers 9 54 9 41, 10 43
Sch.~-Community Council 10 53, 12 300 13 31
How-to Meetiigs 11 47, 8 43, 11 42*
Rumors 12 32, 10 40, 8 51’
Telephone Tree 13 29 13 19 9 50*

1"S:i.gn:lf.'i.c:ani: at .05 level
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Results of Questionnaire - June, 1974

Table 16
Attitudes
Parents Teachers Students

(N=72) (N=113) (N=395)
_ Rank % Rank % Rank %
About School:
Average 1 51* 1 56* 2 43*
Good 2 32 2 19* 1l 4 9%
Poor 3 14* 3 17* 3 7*
About Teachers
Mostly Interested 1 50* 1 73* 2 15*
Always Interested 2 31 3 g* -1 65*%
Sometimes Interested 3 15* 2 11* 3 14*
Never Interested 4 1* 4 1* 4 2*
About Students
Mostly Interested 1 49* 2 43* 3 27
Sometimes Interested 2 38 1 55% 1 37
Always Interested 3 7* 4 o* 2 30
Never Interested 4 3* 3 1 4 5%

Table 17

How to Help Stvdents Learn
Parents Teachers Students

(N=72) (N=113) (N=395)
_ Rank % Rank % Rank %
Special Teachers 1 67 1 7q 3 40"
Strict Discipline 2 51* 5 43* 10 22
Smaller Classes 3.5 47 2 62" 12 g*
More Homework 3.5 47 12 6 1 52%
Parent-Teacher Comm. -5 44 3 50% ? 27
Gov't Funded Programs 6 36 6.5 34 5 42*
Improve Student
Attitudes About Sch. 7 29 4 Ag* 11 21*
More Teacher Aides 8.5 28 6.5 34 8.5 23
More Books 8.5 28 11 12* 2 51*
More Education TV/ : :
Radio Programs © 10 26 10 16* 6 28
More A~V Equipment 11 25 8 29 8.5 23
Field Trips 12 18* 9 19* 4 a7*
*significant at .05 levei

Q
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Results of Questionnaire - June, 1974

Table 18

Concerns About Communityv Environmert

Parents Teachers Students
(N=72) (N=113) (N=395)
Ranks % Ranks % Ranks §
Uninterested Parents 1 53: L 77: 18.5 ll:
Play Areas Too Small/ 2 49 3 38 12.5 14
Few
Unsupervised Children 3 40: 2 72: 7 19,
Street Dangers-~Robbery 4 35 13 8 2 43
(etc.) _
Community Services Too 5 33 5 20" 25.5 2*
Few/Far
Abandoned Buildings 7 29 9 17, 4.5 25,
Street Litter 7 29 24.5 0 6 20,
Vandalism 7 29 8 20, 3 30,
Unemploment 9 26 6 28 20 10,
Loiterers 10 25 24.5 0 24 4
Drinking - Adults 11.5 22 19.5 2 21 9*
Air Pollution 11.5 22 15.5 5 10 15,
Drug Pushers 13.5 21 10 14, 1 47 .
Rats, Vermin 13.5 21 24,5 0 12.5 14
Traffic Hazards 15 18 21.5 1% 4.5 25
Uncollected Garbage 17 17 24.5 0% 18.5 11}
~angs 17 17 7 21, 15 13,
Drug Use - Adults 17 17 17.5 4 15 13
Drug Use - Youth 19.5 15 11.5 12 8 16
Drinking - Youth 19.7 15 15.5 5 10 15
Poor Property Maint. 21 13, 11.5 12,  22.5 6,
Noise 22 11, 17.5 4 10 15,
Misc. 23.5 10 14 6 25.5 2,
Abandoned Cars 23.5 10, 19.5 2" 15 13,
Child Abuse 25 8 21.5 1* 17 12
Dense Population 26 6* 4 30" 22.5 6*

*
Sigaificant at .05 level



Results of Questionnaire

June, 1974

Table 19

Concerns About School Environment

Bh'

Studengé

Parents Teachers
(N=72) (N=113) (N=395)
Rank % Rank % Rank %
Poor Reading (Students) 1 49: 1 56: 4 34*
Parents: Non-participants 2 43 6 40 11 18
Need Drill in Basic *

Skills 3 33 5 43, ‘7.5 23,
Large Class 4 32 4 47 15 9
Students Need Individual * N

Help 5 29 2 55, 12 15
Students Use Profanity 6.5 25 9 14, 10 19
Vandalism 6.5 25 12 9. 2 39
Poor in Math (Students) 8 24 15 2 7.5 23
Handicapped Need More . «

Special Ed. Services 9 22 10 12 13 14
Excessive Absence (Stud) 10 21 8 20 5 20,
Students Lack Interest 11 18 3 50, 14 11,
Students Carry Weapons 12,5 17 17 0, 1 55*
School Needs Repairs 12.5 17, 11 10 3 35*
Teachers Lack Interest 14 11 13.5 4 16 7
Students in Halls N ‘" «

During Class 15 10 7 21 6 32
Student Under Influence N *

of Drugs/Alcohol 16 4 16 1 9 21

Table 20
How Community/Parents Can Help School
Parents Teachers Students
(N=72) (N=113) (N=395)
Rank 3 Rank % Rank %
Group Planning (Parents, 1 56" 2 7" a4 59"

Teachers, Students) « *
Listen to Pupils Read 2 53 3 61 1l 64

(Home) *
Help Supervise Class/ 3 36 4 54 2 62

Lunch/Ttips .

Encourage Parent 4 35 l 93 5 43

Participation . x
Read to Pupils in School 5 28 6 26 3 6l
Tutor Pupils 6 2. 5 44 6 42
[ .

Significant at .05 level.
N\

A

R R TERE



APPENDIX D

Related Documentation



relbans

10 e v

1 oded

t6.

¢ 98v3 998

_ ELE1 ‘l-m-9---G Joquaosg
IvaIdd ‘IvOSENHI ‘XVASANGTM

0€t2 03 00%6
HIVd SEUYO DNIQVaY

\ (Teuoy3do)pausdys

2 983 o088

squapnlsS NUEODNISSITA NVA
Jo sjausasd aya o093

15916T8M5U TBUOTLEWLIOIUT UY

€L6T ‘U30f JI8qumaAoN

$TO0UST *A‘A
qnoqe mndzoﬁao« Y3 MOUY 03 YSIM I

.somnovnd wwa: X893

. 1 o/

¥

.'

Aadle

.l h 5

dﬁwg ax/ﬂﬂﬂ M m
/fflrr :

L 15

)




Gb

*jI0M JUSPN3S »UTIBYS pus

Ful1TSIA pafofus sM pus S5370US B SvM 17 21T13J oM

.9snof usdp Ino Juipusile JI0J nok Jusyy,

9SNOH N340

R L e E RS A A SN s o .
*gIBTIS)BM 9S3Yq I0J paosTd aq usd SIIPIOD
*Le1dsIpP 9Us: 315TA 0] £q7unjxoddo us 3asy

0818 IITM S9SSBIO IT2Y3 pPus SI2Yyodes3]

*£00 WOOX U} [ETI23BUW 3Y3] MITA

0q po3Tauy ST quazed AxoAg °y3l pue ‘U39 ‘uis

*93Qg Uuo IFUuTprINg uied S,ua3utresSITA UBA 1B

PIou 2q TT1TM owed Jo adf3 sSiug JOo I03NQTIISIP

v °*Juiuags] Uy s3uapnils d-sy usd 3BY3 SoWed

Suipesd 3noqe g£vapy JI0J PIdU B possaadxs 2AwvYy
squsaed ‘syjuom [BISASS 488d ayq I3A0

(
e 7 oded =
> s#doo Inof sawy mou nok qs;f .
(_edoy ep *stnpom rus BuTPIT™M — A
W\ uysnm sygq ut srydnd yzM swmoy ,nn.'
¢lss o1om gogdoo €Lep FUTMOTIO] i %rhg‘
3yl °JOoOqpueH °A ‘A MduU ano /J
Jo £d00 w USAT3 2IdM squated .
tgsnog usd)Q jueddx INO ¥ : wW”_ <

HIvd SIHVD ONIQVaH

R LR amas s s s

ipusy
8,PITU® AI9ad@ Uy Hooq B ISV Te02 anp

*JAWOH IV ATtep °
Jo qaed v STT1XS 9sSay] 8{suW 03 Rem LTuo 3ayy,
*STTI}s Bu;Dwad MaU I8388W S3USPN3ZS dioy o3

PIsy FuisiIom ST I9YOBIj

Kx2a7  *smoy 3w AT1eD
Buipesa siy 9913981d

04 Wiy go8dxd 8m

3wvy3 smousy pLTUo ALaaag
*a9pewq 8,sv3scadng ayjz
uo paInj3oiu v Teod Mau
v 8By USUU;SSTIA UBA

29739%8vad 04 ST FUTPBAI INO

THVIVAY 409 1533 76

)\33% YV

To0aaNTE LRaEvd NEDNISSTIA NvA
PP .

sauapnls pus ‘Iayosay ¢qusasd--pucq

LM 93IYyz 8 SY Jutursey®*dioy cnok poa=i
STOOYOS °*8®opl PU®B {O®q Po: 1 gat3 0%
squazed Ino xoJ gsonktsx ® $X234uTTRNRIICD
ayq s1 98sd 488T UL °A°A JO £x¥4 24643

oanoamumuﬁuospm«napmﬂﬁgnmdc-

‘}"’*J - ) """k

ssupIdoxd pue S313TATS0® JN2 jreqe

UOT4BEIOJUT 2I0W JOJ D&V ® poTIUICnaX

ug SIsMsue JC 9%usl 9Yq 5T PSSiIGINS SBM I

*939 ‘smsyqoad xofeu ayj :

BfTcogos sYyy 3noqew UurIgsl oM MOy
ssyidnd-saoyoea) JO Isquuu &Yj
€*A°A JO 32(8 3yl

$ANoqQB PoXse YOTUM mIoZ 34U pq3o1dmoo 03

squaasd agsys pus s3usSpnNls spwId yjzanoJ ays

19Yowo] oyg poxse I *100UO8 usBUISSTIA UsA

AnoqQs UOT3EmMIOJUT puw S8pnjTilev UTLI8OU0D

Aaaxns B pojonpuod I ¢AT3usueH

AALLTISMAN Litcavd NAOHISSIA RVA

28] mmmSE,@ el




BEST COPY AVALARLE

THOLS .'.". }xI 7Y S
13750 2, Lunen .J
Clu.c:*.;tc X1l

87.

Ciuok
Z'. v

Peoruary 28, 197h

Tho Pelorhone Soprovbtive Parent ted bagins. There

tsloelc noon,

9 to 12 o
l Idhw
I:'

to 3
to 6 v ¥e
l

f your fclephene trae is attochad to this

Tour capy
O RATR I » | Icr ’Q ""1\ r-- )ﬂ," -"ro-\w ‘-n $1c7 4‘04‘."

etttz o :“_w“”
warents wilin Lo tolophloniu o Tand bhund-dedlvorsd 0
the Divsb noevson on the Sreas

RAR-RX T
- Gedl wony TEP posspor VLTh the Meszare
&5 0L s Ton & LDLe. ‘.‘.Tm.r w'v*nw
or ﬁ*'-'-‘tn-f-m' s Binted hololtr yeur nwue
o do

-

and coryected vo

w 3 9he nessspd is 0% clear o you
diccuss 1t '.ri t 2ensye or call
Sul"j‘w.- - GO i“

w Poat your WAE cord ia 2 f;'..v :*‘ Puolng
Wit Oihass morenis stwwlds dwmow of
Lllla progDr i
w I Tou have comrvmia ow avepeastlons,
a cersioby the comrmilavier shish will
i To aont nems wivlo sach beleplione
mreotze and sotwea I ko sonools

apnln wery tharis Sor veluntcswing for thia projocte
We ofiwm for Lt ¥9 D0 & LueelEs.e

) Sincerelys , - e

g, De Busrous - Duom 213 «hth grade - —
Wra, M. Topsn e Roow 208 LEh grads 7
Miss Je Reoed - Hoom 100 .Leh,gradg -
Ba *‘:ﬂ“" .‘Ih ":\leri‘cﬂ‘: - P:r,":inc-.ipni e




—

‘ L5 e

. . . .
. [ ]
ce . N . . .
. . 3 .
. 1 - . . ot
: * * - A ot . o . .ot - e e LR R Are @ s
e . . C’ . lam N o
" g . - . . . LRV ) o ..
e an am e 56 e . apa
. A -
L I ~ L. .l
. - . . -
’
- . } L] '7. .;x
-
. — -
N
ey e
. Tef,
. wmge -
-
v e e . .- S . cm e
oy .
L SSERNHI L4 N : .
4 . - - R . - @a s Qe &
' -~ M » .
. . { ] v
: . s,
iy . L. [N oy {
-‘u‘-- e o ‘ 2 cae? M N
z - - emm - .- - . “ e ae - : . G s miEa ]l WA am N - -t L TP L
. 2
. . . .
.: e e :_,.'.-{\. H e ™ MRS et ® 3
L T B - e . . . st et
gty Ceca Mk masmP s b W .. s . R N S 0w e m smesmscesemmissemeimes o
. e BIGAS Ge- AP N G e s e dmm s MAN S m B ke MBS 1At A ¢
; . . e-
: - ¢
o . . . . . . et e s e . . . IR Siw s e tasuces e e
- ~ v * .
!- o (.. « ' . . . H
- - - wm eaes “ e . - - - - 24 4 s - AR, o 2 “‘-."-"f-"._‘“..--“',
] N : '
' s 4
. . . -
PR Y * -~ * . . . N N 9
Y - o . . . ETE ~
] . e - . . . . e . m em - . - ® L stemiewmer & tsamew LXK e 4
. . . L4 b
. M . *
., . [ ’ . . = = n, e # .
. .- e faa ' s . R S .
- . v . V- T e I TIIE LYY VI Sl
| . v e s w LT S - - . w B e . 8 GRS (SRR, MMt N e A GG T 6 § GRS B - e Py -

- ' “Y,

. . N
a8 ime mm e e e it g . .. Py Y . S . e e e M L WP R IN Ll X
. ’ LY

. . i {
oy iee . Eeemiisi e su b - a4 e ves e e . . P MM W WG s A neeNE Bty ADS M -y
. i ] ;
T ' H R R ) ‘ap H

) . .

- o—en e e .o . - - . G e e megesma B dmamdar i [ RV Y

3
.
-
;o

e W S-SR ve
.
.

P . ' Lt .
ot N PR N e
. ‘. ‘- R 1 __‘ . LR I e R R R e a il AR R ]
I - . P Y - v 8 -, - € o ¢ S ..ot .d . . - AR Bt WD SARGay N S 4 ¢ - e me A
¢ ' i
L. : « Vs
'
e... - > -— e = . e @ . .. D . : { M e s S VA B GG W R . & Mumrm;l»*—*~e -
¢ - . - . B . XS ® *
‘. o' .- . N
é " e - s . T rcast g s ems cea L 3 et s e GBI W ¢ A B A W e hange . St G - g
. . N
. .
T { :
. - b4 . . '
ceiw Ve 3 , BR! . de o '] -
;""' : . 3 [ IR AT OR Ilb. . LS
! e bl A - ARSCIEEER L { . e TS b R AABRTE ® r P Y,
{ o : . .
T 3 .. ¢ ey : : 4 N R . . .
. e -~ . - . . - - - PR Y : .
P mmrath mes s mme o o des 13 R R i DT L WL Y O N T L .
. N e ek e W A -
. 3
-
"g\ﬁ . v . !..“l
. [ 3 -
. e n’:.".u..“.r‘w‘._... W mayle v gem iy g SAAS M h :hm--m'mwummmw“ [
: ‘Y [ M A L
s v e sais o e > e ee T gerre g : - - IX ] N .‘
S . —— ———_ Sl e ¢S w i .
K] Py i [l
R H LI et w : +
e s . o
h -———— . s o Ao .o - . dewh oo * L
v cmemsa 3 3 bl
. H [] .
. L]
(RN S ‘ S
Sl - . . -
-+ . - - . . .
Bt W R A S ¢+ PRuece L R . 3 L ; g & ot
e LT
-
A\, N L 3%
- - . [ O P iy L Py LT TRy YRR T T ) ‘ Pt e e W e um—umn-'-m.mm € ulilay v o A el Ve W g
.. L. .
< I - ot s - . aae b .
s e . g u;
i - - M
L RN . .
PO R Y] .
Ry R R N R L TR I T ET N

T R T e e Y TE 1
P lep e s At 8 i et o e o LR R Ve
.

Lo eptene ey

wiplle |




BEST COPY AVAILABLE = 8.

WYl o T

Tow 7o 2an And Load Suceceasful cclinga

Everybody ~oc3 to neotinse There i3 a..u.ys a nesting poing on sonowhicnge
Arnrona vwith a-bitdens for job- or coimunlly lcaderstdy will ~ive thcnsdlves
a bLosub by developing the kaowshow ol planaing and leading sucessciul
ricetin_se

Why 1o hnowing how to handle a rteting go important?
‘t w11~ emayy dnl) pmanemi=dang Tage einloyer ri-hb well conoider
Rt A ".m sorsoa knows Low to hando
arlc :;.1.:-." Thlg i) Lo ~a0 oi- oind 4n your favore
b =L i o e RAAT AR 1**' e  WOWD KL llLy CWND m in tho

LLolad .T..“.': T ) 50 s o T undty or-anizabions of vilch
you & a3 o mawire I thIy "1 s ; f: "3.1, ulds _-.m wodd be

-;:a '.q:r:.:c of thoir o .;J:. Quet & roud naeline PR RARY ¢
vall Lo cdocttde L0u CRjoy .._...i.......c‘aians ol 3¢ .;u......uon o
Ao lroziilVe
':JM .- A‘\.l :-‘-_‘: u--\ ey ot "l-- a-\ ."sa --‘ 5 el el Qf -,p‘.’u.

Q.I\-EIG.. —\;-t;—" sth‘ l—-— hun-‘ n.-J. -~ -l ‘Tﬂ " ﬂu‘\\b.; U.o‘ J‘Du 5:‘ ~n thv_o zse
vouagelainad &g @ litaas oa oud Job o in yous CIiTNNLTe

To o1 un, ou Y b2 in ding Dor orawibion, Sor caranlty reeco-uilion,
ond Jor oidst :.».a.:.:..‘."x.i:nn 2oty ot Al ana drleads wnen you koot how
o inn and ioad o successaul o *r.‘. e

Con Yau Nod A Sueeeass '."cct'.n"l?

Cortainiy you cane Jeierbar theso rulese

—‘_ “r .. & - CRF, B X ., L P, v, @ - :
sueve oo bime To ol gha Cecdaw o tms T .

;e soce

Ta e eoaid WO Ii.oellti o o. a 10 his cwm mind
el L39 Iecointg aroe weaculy vhe se.ne. A road Lcxder never
t-0s o nsshing for ranbude Y0 v‘. Arizes the necting 4n
his c'.n n-.. Vo as.s husdfs 9w can I molie &b
diflcrenty
2¢ o then t*:.ml:.. o3 his iiccs iato a prorran
- 1ot '-'::.L:cr(s) aheld o fnvitcd? hab ehiibita vl hadno?
cnaeld bhoms be o shesisl rushure? Fe outlines for himad?
Lo twob L seReasine aad nroiuctive prurran o can talnl up
to echicvo vhe parese he koo ia mind So the niecsinge
3¢ 7o arrivos ab th9 mootint with an avexda
-l a.-cm.a 10T Gk e crery tozle wil) Lo covercde An
oocxla gindi tec v‘"*’.': &3 wo tn.int ol a'ew,' "'culx.
ba greeinic a3 Lo vk cad @ coly sowld Lo da tie heads
of caeh arsiciiatte iin is a r«::m.,. .ai.li.tf of i

- e LI I ]

Lenicwy au wl ..3.‘.'. St Vel 2 1) e rom Jlndy in

wm'o‘.l. of a nrootine for havine made an azeods.

\ 98 BEST COPY AVARAME

et



BET COPY AVAILARLE -

90.

Ameq?ﬂ Tor «-vu'] lrw “ta '\-‘-‘~“-p "\(-tt n_:

0230 pemle S22 €5 oivin® vyneilss ehaliants wcleono

<115 Inraeztion oy cianlain or nlaister
3:20 2waiing of rdauies

01d bugincsa

liew Lusiness

Announcenieatas
82135 :lmcr‘:. oa current snociad project
g:l5 Indroducition of rucst spcaler
9:25 ‘rh..nk saeqiery  clocing remarks

9330 Adjcurn

An ascada tells ecacily wdhat yor are goiny to do and how
you ars melns bo got 2l of it donge ovo an aseadn and

hwld to ite
he Tho leader kowz tha bacie rmles of procoduro
®. . mdes of nroccaare for o ncctin.: aro the trallMe

1i-ths of cizeunsion ond ascision v o croune A lcodoy
Tardlias with .,.:cn iolisg hls sroud o then and raintaing
orders Jush ronomnazy iaigr 2og of procodure fora
necbing are wools 2 corve the nc;e't.i.m,, w2 dovices for
shouiny orr U ¢ Lcodore

ain Partionentary Mg

lost n..*t‘""'a do not c1d for comiszied paslianentary rulese our
or Iive rundanmcasald onca are cur lciony Yo keed the necking in oxdcle
There 1o ca2 seacral rule of vital imorphace Lo She coairmng [ ied

Douy micbine vnviey conleal, bub ¢o nag Yeb youracd® bresia invatved

C oo™ ST oy ol s ) .',_2. iy ey wd R «-\:'.’ &3 w0
TECD Al S OWGCALTe 4ol Cadte Lo wab I J‘ou res involved in the
debate Stoclfe I jou el o gueti, do nod smoak £ thoe chaiyg
{i.ve whe ~avel W m‘*cbe;f cloe arnd cooas Jro“z wiie 1007
ore are a for fundancasals of procoaure?
A ou‘an rast Lo rado and scoornded before it 1s suvject to
crabe and vosoe
An . “"" woionb must be sade and seconded before it 19 subjeot
10 Luaxel 8nd zetione
then you »ub a motion and ancxineat to a vote, you put the
Qi ienh Sirst, I8 Lhe ancidnent loses, you nub tue
orl inak novitie I the amendnent wins, you nut the
rouion as aande
A Yooors is first node, and then a motion Yo adopt ite It
coa bo edonted clitier o5 a thole, or parasm -h by
paracraedh, or i..c:z Dy aclle 43 40 *3 adopied paras~ranh
by passamrasi o2 oM by vy 4t siould then bo adosted
as a vole mtcr  all of the paragraphs have been adoated
i tho 2o the "m“v ZITIVCSe -

Wiha TIoowts Luwn ronlar errdticsz, Sueit &3 a nominalting
CLiWuilvy yoit Ty o T Srovisions of the coastle
noldn CooL Urmelous OF yTuR Sroud,y £0 V.dh &ualiisna o

C.a0se3 will ve Julded vy Qe

a9  BESTAPY AVARABLE




o3e
91.

Points of rivilc-e are of two kinas, personal privilero and
pPrivilc (2 Jo» i@ nousCe They are in onder at all tincse
A rotina o odjsira 13 nob dcbatsbles

Remenber, the leoader 1s the essentlal of a good mesting becausos
de o uins the neeting throuch in his own niud.
2¢ Ho crecates a prorran..
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4o He kuows tho basic mles of parliamentary procedure.

Thero are five basic stess uhich cvery leader should knowe Follow these
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'DISTRICT 18 & 27 MEETING

Warsaw Ipn June 20, 1974
12:30 P.M.

>
(2]
o]
=2
jo
>

l. Diastrict Program Plan Review by each principel
and implementation

2. Summer Assisnmenfs Pairing of Priacipals
3. cﬁrriculum Plan from each school
Consumer Education
Ca}eer Education
Drug Adbusge Educatiog
h., Special Summer Assigaments
5. Textbook procedures
6. Continuous Development plans
T. Assault Reporting

8. Mrs. Valerious and Miss Andersoﬁ = Special Presentation
at request of District Superintendent.

9.
10.

101
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STRATEGIES TO GENERATE SUPPORT FOR IMPROVEMENT OF THE
PARENT-STUDENT-TEACHER LEARNING BOMND,

BY

RUBY BRYANT
LILLIE COX
MILDRED T. DABNEY
CHARLES EVINS JR.
MILDRED JOHNSON
ANNETTE POWERS
BETTY ROWLAND

SOCIOLOGY OF EDUCATION
4118
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INTRODUCT I ON

Educational reports, government funded programs, administrators, and
teachers have all exprgssed the desirability of parent pargjcipation in
the operation of schools. The lack of parent involvement in s;hool programns
has prompted a coalition of teachers in District 2V to attempt to improve
the home=school relationship in their district. The schocls which are
initiating the program are Armour, Bannecker, and Hinton. Each school gill
use the resources which are available to it at the local level as well as
the collective use of the community resources. The implementation 6f the

program will be similar in each school, and each school will tailor the sug-

gested strategies to meet its needs.




?5.
PURPOSE

Our purpose is to develop strategies to generate support for improve-
ment of parent-student-teacher learning bond., Through the use of workshops,
telephone "'trees'', communiletters, and the established parent organization

in each school, it is hopaed that greater parental involvement will be

attained.

PROBLEM

Why has the level of parent‘involvement is school activities eroded to
its present low level? Parents have expressed three general areas of negativism
in the Echools. |
(1) There is a general climate of unfriendliness in the schools.

(2) Manr educational programs are implemented in the schools without

parant input,. p

(3) Teachers are seemingly indifferent to the child's home life.

OBSTACLES .

A few of the many obstacles which we will attempt to over-come are:
(1) Teacher attitudes toward parents.
(2) Yeérs of general apathy by both teachers and parents.
(3) Acceptance of parents in school resources. .
(4) Involving the business community in local school problems. ,

(5) Increasing the safety factor in using exiéting community resources.

(6) Lack of funds. ‘ !

» COMMUNITY RESQUAZES

A partial list of community resources follows., It is hoped that th=

parenis, SCXs and ocher teachers will 243 to tha list,

* &4
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LOCAL PTA MITHIN EACH SCHOOL - o
COMMUNITY PARENTS !
1. Mrs. Dorothy Anderson F
2. Mrs. Bake
3. Mrs. ColAr Deester : i
&k, Mrs, Dodis Blakely
S« MNrs, Mafy Brock o
6. Mrs, Burton .
7. Mrs. Dglores Edgeworth
8. Mrs, Farmer : !
9. Mrs,/ Barbara Lloyd '
10, Mrg. .lessie McKenzi-
11. Mryg. Virginia Moore _
12, Mrg4. Penn . .
13, Mrs. Phipps ‘
14, Mrs. Francis Pierce ' '
15. Mrs. Frances Smart
16, Mrs. B, Thomas . f-
17. Mrs. Wright . ]
ADMINISTRATIVE PERSOMNEL i
Jack Mitchell - District 21 Superintendent : }
Lewis Webster - Hinton School Principal .
Margaret Junker - Bannaker School Principal -
0. J, Nomellini = Armour School Principal l
Alderman Shannon i
f;:g::'ég:n?;g"“ rHINTON SCHOOL COMMUNITY REPRESENTAT IVES ‘
Mr. Thomas Wehb = Project Director, Operation Impact

District 21 y o

400 West 69th Street .

651~3069

COMMUNITY RESQURCES = ARMOUR SCHCOL -

A B C Adjustment School
910 East 83rd Street
846-4432

Day Care Center for Mentally Handicapped Children

Back of the Yard's Council
4600 South Ashland
LA 3-4416

Fanily and Individual Counselling

Group Developmant ¢
Neighborhood Organization and Dzavelopment

Volunteer Program

Jivenile Welfare

Ch}cago Palfce Dapartment .

oth District Sration |

3501 South Lowe :
Q 744“‘3227 . 1l06
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POLICE - Community workshops on Bicycle Thief, Vandalish, narcotics, and etc,

Children and Family Services
Central Office: 1026 South Damen 341-8400

Social services to children and their families., Operates schools and insti-
tutions for blind, da2af, physically handicapped and dependent children. Pro=
vides direct child welfare services if not available through other public or
private institutions.

Cook County Public Aid

Michigan Office

20 East 21st Street

326~-5400

Financial Assistance to the aged, blind, and disablied and to families with,
dependent children, .~ -

Dixon State School

2600 North Brinton Avenue .

Dixon, l1linois

(815) 24§=3311 °

Diagnosis, evaiuation, and treatment of the mentally retarded and a residential
institution,

Institute for Juvenile research
907 South ‘olcott
3‘”'7330

Training and research facility for study and treatment of emotionally
distrubed children and adolescents.

Juvenile Court
2246 West Roosevelt Road
633-2000

Provide protection, guidance, care, custody, and guardianship of children who
are deliquent, otherwise in need of supervns!on, neglected, or dependent.

[ )

Loyola Guidance Center
820 North Michigan Avenue

337-3389

Psychiatric, Psychological and Social services for children with behavior
problems that can be treated on an out-patient basic. Consultation, diagnosis,

and evaluation of the mentally retarded,
»

A list of District 21 Community Service Organization will be completed by District

Office,
'y

o . ' 107




EVALUATICN DESIGN . BEST COPY AVAILABLE 99.

The success or failure of the strategies used wilT be measured by the
frequency with which the parents of a particular school attend the functicns
of that schcol., The number of people which attend a given aftivity will also
be an important part oF.any evaluation. Furthermore, the evaluation can be
determined through the use of the feeback section of the communiletter sent
home. Other means of determining the degree of success will develop through-

out the year.

Evaluate the three communication techniques applied by
Coalition of Teachers:

1.. Maintain Records Throughout 1974=75 School Year

"a. Communiletter
be "How To'" meetings
Ce T.S5.P. telephone treet
2. Assess by Percent of Response/ participation, using
total number of parents in each school as the basis:

38, Growth in interest by parents in school program

b. Improvement in attitudes about school (infarential) .
3. Observe behavior of above specified school=community -

groups to cross=-validate concerns and attitudes

expressed in questionnaires,

108.
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PARTICIPATANTS

100.

Ruby Bryant, = 7233 South Emerald, 846-1034, Hintorn School
Lillie Cox, = 9031 South Parnell, 224-4738, Hinton School
Mildred Dabney, = 7800 South Shore Drive, 978-3137, Armour School
Charles B. Evins, = 8624 South Constance, 375-5252, Armour School
Mildred iohnson, - 1614 East 86th Street, 768-6838, Hinton School
Annette Powers, 3926 South Marshfield Avenue, Banneker School

Betty Rowland, 7830 South Constance, Hinton School

SCHOOLS

oK

Armour, G. J. Momillini, Principal, 950 West 33rd Place
Banneker, Margaret Junker, Principal, 6656 South Normal Blvd.

Hinton, Lewis ﬁ;§§ter, Principal, 644 West 71st Street

“C9
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